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Purpose of the Module

The global human rights and social policy module is designed for use in foundation year social welfare and social policy courses.
Students are introduced to four key areas:  

1. Social policy as “social action sanctioned by society” and how societies’ beliefs and values affect policies

2. Global interdependence and its influence on society and social policy
3. Roles of international agencies and organizations on influencing global, regional, and national social policy and human rights 

4. Social work intervention opportunities and methods for globally framed social policy reform 

Learning Objectives

1. An understanding of the relationship of stated social policies to society values and behaviors and variability of policies within societies based on these values and beliefs

2. Knowledge of the range of social policy priorities internationally as manifested in different societies 

3. Knowledge of international organizations affecting global social policies and their strategies for affecting change

4. Opportunities for social policy intervention in international settings locally, regionally, and globally

Estimated Time for Module

Could be two course sessions or be integrated into components of three policy class sessions   (relationship of social policies and societal values, beliefs, and behaviors; key international human rights and global policy organizations; roles for social work in global policy development and human rights advocacy).
Modality
Lecture, class discussion, and small group discussion/exercise 

Suggested Locations in Social Welfare and Social Policy Foundation Year Courses 
Learning Objectives 1 and 2 can be integrated into

· Introduction to social welfare, specifically:

· definitions of social welfare and social policy
· selectivity versus universality
· globalization and social policy
· social policy and social science

Learning Objectives 3 and 4 can be integrated into 

· definitions and dimensions of poverty and inequality, specifically, concepts and dimensions of poverty;
· social trends and alternatives programs, specifically:

· globalization
· organizations affecting social policies
· alternative programs
EPAS Competencies 

· EP 2.1.7—Apply knowledge of human behavior and the social environment. 

· Social workers are knowledgeable about …. the ways social systems promote or deter people in maintaining or achieving health and well-being, …understanding) biological, social, cultural, psychological, and spiritual development.
· Educational Policy 2.1.5—Advance human rights and social and economic justice. 

· Each person, regardless of position in society, has basic human rights, such as ….an adequate standard of living, health care, and education. Social workers recognize the global interconnections of oppression. Social work incorporates social justice practices in organizations, institutions, and society to ensure that these basic human rights are distributed equitably and without prejudice.
· (Council on Social Work Education. (2012). Educational Policy and Accreditation Standards. Retrieved from http://www.cswe.org/File.aspx?id+13780)

Slide 1:  Title page

Slide 2:  Learning objectives 
Slide 3:   Module use in social welfare and policy courses 
Slide 4:  Connections to EPAS Core Competencies:  EP 2.1.7 – Apply knowledge of human behavior and the social environment; EP 2.1.5 – Advance human rights and social and economic justice  

Slide 5: Global learning important for social work global action
· Emphasizes within three points why understanding global perspectives of social work issues affect an understanding of work at home and gives impetus for getting more engaged in global social work related issues.  

Slide 6:  What is social policy? 

· Three different definitions of social policy are given, emphasizing that policy is societally driven, that policy sets action in code, and that policy action helps manage social problems and meet human needs.  Policy defines action to meet problems and needs.  
Slide 7:  What are human rights? 

Three perspectives on human rights are given, with focus on the United Nations Universal Declaration of Human Rights (UDHR).  These perspectives emphasize that human rights means “all human beings are born free and equal in dignity and rights.” (UDHR, 1948)
Slide 8:  Understanding Global and International Social Policies can Affect Social Work Practice
· Social policies are the societal actions that can (but do not always) strengthen human rights.  The role policies should play in regard to human rights is a reason why social workers can and should be involved in global social policies.  

Slide 9:  Discussion Questions

· These questions are designed to reinforce the reasons students should study global social issues, how knowing about these issues adds value and commitment to work in local settings, why knowing about these global issues helps refocus professional work, and how the UDHR can and should influence work even at the local level.
Slide 10:  Societal Norms Influence Social Policies
· This introduces the idea that local, national, and international social policies are drawn from societal norms.  Policies are a representation of the culture of those framing the policies.

Slides 11–13:  Values and Beliefs Affect Social Policies
· These slides frame out the components of cultural norms from which policies are created and codified.  Brief examples are given of what each component means.  For example, “How does society determine what is a need, who in a society decides that need?” (for example, do all girls need to go to school, who decides that question?)
· These three slides, 11 components in total, should be presented as a class discussion.  Students should be challenged to give additional examples of the components, and in doing so challenged to bring in international examples from their own or family members experiences.  For example, the components of social context of culture (individualism vs. collectivism) offers many opportunities for students to explore examples of societal policies such as individual rights versus the rights of husbands over families, individual deportation versus family considerations, and so forth.  

Slide 14: Discussion Questions

· These suggested questions are an extension of discussions above.  Questions also ask students why knowing societal values is important to affecting policies.  
Slide 15:  Examples of Key Global Social Policy Players 

· This lists the significant global policy organization players, each of which is discussed in more detail in subsequent slides.  This is an opportunity to ask students which organizations they know and what they might know about them.  Answers will suggest how much time needs to be given to the subsequent slides.

Slide 16–19:  United Nations (UN) Programs (UN General Assembly, UNICEF, UN Development Programme, World Food Programme, UN Refugee Agency, and International Labour Organisation).  
· These are only snapshots and focus on the UN organizations most linked to global social policies underlying human rights.  They are mentioned because of the unique role the UN plays in defining human rights and the policies needed to support these rights.
Slides 20–24:  
· Slide 20 introduces the UN globally recognized human rights documents: the UDHR and the Millennium Development Goals (MDG). These are introduced at this point because, as part of the UN Charter, these documents have been endorsed by 188 member countries and have become key themes of the other multilateral and international nongovernmental organizations (NGOs).  These documents drive the themes around which social workers can engage globally.  
· The UDHR (Slide 21) introduces the 30 articles.  Importantly, these articles, a copy of which should be given students, are attached at the end of the slides.  They are the foundation for policy action on a national, regional, and global scale.  

Slide 22: UN Human Rights Council

· This slide talks about the UN Human Rights Council as the organization “responsible for strengthening the promotion and protection of human rights around the globe.” (UNHRC, 2006)  It leads the effort many multilateral, bilateral, and independent international NGOs do to support and monitor human rights.

Slide 23–24: UN MDG 
· These slides show the eight goals (in place since 2000, with a completion date of 2015), and the description of what these goals are to accomplish.  The MDG is action oriented; reinforces human rights; and frames national, regional, and global policies.  The other multinational, bi-national, and international NGOs take many of their development cues from the MDG.  Again, through the implementation of the MDG students can engage in global policy issues.

Slides 20–24 should generate opportunities for further discussion among students.  
· Why these 30 human rights articles?  Why have they retained their global power over the years?  Who should be responsible for advocating for them, including here in the United States?  Why is the United States relatively unfamiliar with them?  Is the United States honoring them?  A similar set of questions can be asked of the MDG.  How do the goals link to the UDHR?  Why are they relatively unfamiliar here in the United States?  Are we meeting these goals?
Slides 25–26:  Multinational Organizations 

· These two slides give a thumbnail sketch of other key multinational organizations: World Bank, International Monetary Fund, and the Organization of Economic Co-operative and Development.  These are mentioned because they play significant roles in supporting the UN’s work toward the UDHR and the MDG and offer additional opportunities for social workers to affect policy globally.

Slides 27–28:  NGOs
· These slides are a thumbnail sketch of the role international NGOs play and their work toward the UDHR and MDG.  No particular NGO is named, but example logos of seven organizations offer a range of the organizations.  Students can be asked about their knowledge of these organizations, roles they play, and how social workers can influence policy through the work of these organizations.  Hopefully, many NGOs should be familiar to students.

Slide 29:  Discussion Questions
· These questions highlight the information from the previous slides, nudging students to think about their own roles with these organizations and how they can integrate the UDHR and MDG into work in the United States.  By urging students to think about how the UDHR and MDG can be viewed in social work in the United States, students will continue to clarify the answer to the opening slide, “Why is knowing global social policy important?”  This discussion broadens thinking about why and how U.S. policies can and should be integrated into a global framework so the United States can better meet its own needs and affect change in other nations and regions of the world.

Slide 30:  Social Workers Can Take Action to Influence Global Policy
· This reinforces the importance of action here in the United States (knowing the U.S. foreign policy positions and their global effects, for example) as well as international action.
Slide 31:  Taking Action: Stages of Global Policy-Making Process
· This slide outlines the three stages, with quick examples, of Setting Agenda, Formulating Policy, and Implementing Policy.

Slide 32:  Small Group Activity and Discussion

· Hopefully, this exercise brings the four core elements of the module together: 

· Knowing global policy positively affects social work at home and internationally; human rights are affirmed through effective policies.  

· Policy is rooted in societal values, beliefs, and behaviors that must be understood in order to affect policy.
· Key international organizations are leaders in advocating human rights and affecting policies that support these rights.
· Social workers can and should become involved in these issues.  
· Each small group takes a very brief policy “case study” and responds to questions based on the four core elements of the module.   With five case studies offered, reporting back gives students an opportunity to experience implications of very different policies and different regions of the world (including the United States).

· Attached to the slides is a description of the case studies.  Each group should have copies of both the UDHR and MDG.  

Slide 33:  Summary
· Restates the four points noted above.  
Slides 34-37:  
· List of resources from which the material has been drawn and additional resources students can draw from in preparing for the class discussions.  

Examples of Social Policies for Small Group Discussion
Discuss and answer the following questions:   

· What do you think are specific values, beliefs, and behaviors that might have been underlying factors affecting this policy?  Who do you think might have decided the policy?  Who might be the enforcers of the policy?   What role do those affected by the policy have in its development? 

· How does the policy relate to the UDHR?  Which rights does the policy support/not support?

· How could you, through professional social work interaction with intermediate groups or organizations, influence the policy and its impact on the society members it intends to affect? 
United States 
From:  Human Rights Watch. (2009). Forced Apart (By the Numbers): Non-Citizens Deported Mostly for Nonviolent Offenses. New York: Human Rights Watch

Deportation: The formal removal of an alien from the United States when the alien has been found removable for violating the immigration laws. Deportation is ordered by an immigration judge without any punishment being imposed or contemplated. Prior to April 1997 deportation and exclusion were separate removal procedures. The Illegal Immigration Reform and Immigrant Responsibility Act of 1996 consolidated these procedures. After April 1, 1997, aliens in and admitted to the United States may be subject to removal based on deportability. Now called removal, this function is managed by U.S. Immigration and Customs Enforcement.  (US Citizen and Immigration Services)

Classes of Deportable Aliens
Any alien in the United States may be subject to deportation or removal if he or she

· is an inadmissible alien according to immigration laws in effect at the time of entry to the United States or adjustment of nonimmigrant status,
· is present in the United States in violation of the Immigration and Nationality Act or any other U.S. law,
· violated nonimmigrant status or a condition of entry into the United States,
· terminated a conditional permanent residence,
· encouraged or aided any other alien to enter the United States illegally,
· engaged in marriage fraud to gain admission to the United States,
· was convicted of certain criminal offenses,
· failed to register or falsified documents relating to entry into the United States,
· engaged in any activity that endangers public safety or creates a risk for national security, or

· engaged in unlawful voting.
Impact

The 64-page report, "Forced Apart (By the Numbers): Non-Citizens Deported Mostly for Nonviolent Offenses," uses data from 1997 to 2007 from US Immigration and Customs Enforcement (ICE), to evaluate the effects of sweeping deportation laws passed in 1996. It shows that some of the most common crimes for which people were deported were relatively minor offenses, such as marijuana and cocaine possession or traffic offenses. Among legal immigrants who were deported, 77 percent had been convicted for such nonviolent crimes. Many had lived in the country for years and were forced apart from close family members.

"In 12 years of enforcing the 1996 deportation laws, no one bothered to ask whether ICE actually focused on the target group - undocumented immigrants convicted of serious, violent crimes," said Alison Parker, deputy director of the US Program of Human Rights Watch and author of the report. "We now know that a good number of people who are here legally and who are convicted of nonviolent offenses are regularly swept into the dragnet."


Examples of Social Policies for Small Group Discussion
Discuss and answer the following questions:   

· What do you think are specific values, beliefs, and behaviors that might have been underlying factors affecting this policy?  Who do you think might have decided the policy?  Who might be the enforcers of the policy?   What role do those affected by the policy have in its development? 

· How does the policy relate to the UDHR?  Which rights does the policy support/not support?

· How could you, through professional social work interaction with intermediate groups or organizations, influence the policy and its impact on the society members it intends to affect?  
France 
From:  The Law Library of Congress (2012). France: Highlights of Parliamentary Report on Wearing of the Full Veil (BURQA). Retrieved March 6, 2013 from http://www.loc.gov/law/help/france-veil.php.

Wearing conspicuous religious symbols in public schools:  The French law on secularity and conspicuous religious symbols in schools bans wearing conspicuous religious symbols in French public (i.e., government-operated) primary and secondary schools. The law is an amendment to the French Code of Education that expands principles founded in existing French law, especially the constitutional requirement of laïcité: the separation of state and religious activities.  The bill passed France's national legislature and was signed into law by President Jacques Chirac on 15 March 2004.

Wearing full veil in France:  On January 26, 2010, the President of the National Assembly published on the Assembly website the report prepared by the Parliamentary Commission to Study the Wearing of the Full Veil in France. France has the largest Muslim population in Europe, between five and six million people. In the introduction, M. André Guerin, the President of the Commission, states that the report shows with precision how the wearing of the full veil infringes upon three principles that are included in the motto of the Republic: liberty, equality and fraternity.  The report’s conclusion states:  

The practice of the wearing of the full veil is an infringement of the principle of freedom. One cannot liken it to the simple will to be noticed, because it is very often worn as a result of varying degrees of inexplicit pressures or of explicit ones. The full veil is the symbol of subservience, the ambulatory expression of a denial of liberty that touches a specific category of the population: women. In this it also constitutes a negation of the principle of equality. 
The report further lists the constitutional provisions and international agreements signed by France that set forth the fundamental principle of gender equality. The full veil is seen as contrary to these provisions. It is considered a regression of the rights and the dignity of the woman in our society…. “A form of sexual apartheid with on one side the world of men that is open and on the other side the world of women, constrained and closed… a uniform that reduces the woman to anonymity.” The report continues that the veil results in “the disappearance of the woman in her specificity. … It takes her away from the public place.” (Law Library of Congress,  2012) 

As for the principle of fraternity, witnesses and experts stressed the importance of the face in our social life, the face as “the mirror of the soul.” They further noted that the wearing of the veil constitutes the negation of the contact with others. It also imposes an unequal situation to the other who is seen without seeing. The Commission noted that most of the witnesses who testified agreed that the wearing of the veil was an infringement on the social code that constitutes minimal rules for living together in our society. 


Examples of Social Policies for Small Group Discussion
Discuss and answer the following questions:   

· What do you think are specific values, beliefs, and behaviors that might have been underlying factors affecting this policy?  Who do you think might have decided the policy?  Who might be the enforcers of the policy?   What role do those affected by the policy have in its development? 

· How does the policy relate to the UDHR?  Which rights does the policy support/not support?

· How could you, through professional social work interaction with intermediate groups or organizations, influence the policy and its impact on the society members it intends to affect?  
Nigeria (West Africa) 
From:  United Nations Girls’ Education Initiative. (2008). Promoting Girls’ Education: The experience of Nigeria. Retrieved March 6, 2013, from http://www.ungei.org/news/nigeria_1809.html

Promoting girls' education:  Nigeria recognizes education as a fundamental human right and is signatory to the major conventions for the protection of the rights of children (girls and boys) and women. In 2004, the country enacted the Universal Basic Education (UBE) law to fast-track attainment of Education For All (EFA) Goals. The enabling legislation – ‘The Compulsory, Free Universal Basic Education Act’, provides for a 9 year continuous education [comprising 6-year primary and 3-year junior secondary] known as ‘basic education’. All states have now passed UBE Laws.

The 2005 National School Census (NSC) revealed a net primary enrolment ratio [NER] of 83.71% [male=87.01%; female=81.39%] suggesting that a substantial proportion [16%] of the primary school age population [6-11 years] was not enrolled in primary schools. This may look encouraging but there are large geographical and gender disparities between the south and north regions of Nigeria, partly due to underlying socio-cultural factors. Girls’ NER in some states in the South are as high as 70% while some in the north are as low as 24%.

The picture is worse in secondary schools with the national female enrolment ratio at 44%. The regional breakdown shows an alarming disparity with girls NER of 60% in the south-west while the North West shows a dismal 10%.

Between 2002 and 2005, completion rates have improved for boys by 3% (from 83.4% to 86.4%), while they declined for girls by 8% (from 83% to 75 %).  Gender participation (measured by gender ratio - GR]) still favoured males with wide variations in gender gap in access to primary education across the states and zones.

The underlying causes include the low value accorded by parents to girls’ education, early marriages, poverty, low quality learning environments and low value accorded to girls’ education, harmful practices, local beliefs, and norms that impact negatively on girls’ education. Against this backdrop, the Federal Government is making efforts to ensure that children everywhere, both boys and girls alike, will be able to complete a full course of primary education. This is done in close partnership with development partners, civil society organizations, private sector, philanthropic individuals and organizations.  (UNICEF. Abuja)
Examples of Social Policies for Small Group Discussion
Discuss and answer the following questions:   

· What do you think are specific values, beliefs, and behaviors that might have been underlying factors affecting this policy?  Who do you think might have decided the policy?  Who might be the enforcers of the policy?   What role do those affected by the policy have in its development? 

· How does the policy relate to the UDHR?  Which rights does the policy support/not support?

· How could you, through professional social work interaction with intermediate groups or organizations, influence the policy and its impact on the society members it intends to affect?  
Malawi (Southern Africa)  
From:  Ripple Africa. (2012). Healthcare in Malawi Africa. Retrieved March 6, 2013, from http://www.rippleafrica.org/healthcare-in-malawi-africa/healthcare-in-malawi-africa

Maternal Morbitity and Mortality:   Culturally, Malawians value large families and women in Malawi on average give birth five times in their lifetime. This makes obstetrics a very important part of the Malawian healthcare system, and access to quality delivery facilities and skilled birth attendants a critical element in addressing women’s health at a national level.

Traditionally in Malawi, women give birth at home with the assistance of their mother, mother-in-law, or a traditional birth attendant (TBA). Most of these traditional midwives have no medical training but rather learned their skills ‘on the job,’ and it is extremely common for women to experience complications during birth which would lead to the death of the mother, the baby, or both. Accordingly to WHO, post-partum haemorrhage is the leading cause of maternal mortality worldwide. Malawi has an extremely high rate of maternal mortality, at 807 women per 100,000 live births, with 25 percent of these due to post-partum haemorrhage.  The risk to the child is also great. According to WHO, of all the reasons for death in children under 5 in Malawi, 7% is due of birth asphyxia, and 5% is due to neonatal sepsis. Only 3% of births were delivered by C-section in Malawi.  

The Malawi government passed a law in 2007 requiring all women to give birth at a local healthcare facility with a Skilled Birth Assistant (SBA). While the value of giving birth with a professionally trained nurse/midwife was self-evident, passing a law without increasing access to medical facilities meant that women often had to walk for hours, if not days, to get to the nearest health centre. According to WHO, 87% of all births in Malawi take place in rural areas, compared to 13% in urban areas where most health centres and hospitals are concentrated. This meant that Malawi’s poorest people in rural areas had approximately two times less access to skilled care compared to their richest counterparts – the poorest people had just 45% access to a SBA compared to 84% in the richest category. 

Malawian women in rural areas had to make the difficult journey to their nearest health centre, many while in labour, and others would journey to a health centre weeks in advance and camp outside the facility until they went into labour. Most health centres have just one room for delivery, and are staffed by a single nurse/midwife with no one to relieve them. Regardless of where and how women in Malawi give birth, WHO confirms there is still just one SBA to 4977 women in Malawi, that only 57% of women receive antenatal care of up to four visits, that only 57% of births take place in a health facility, and only 54% of births are attended by a SBA; a figure which shows little improvement in almost 20 years from WHO’s 1992 study. Sadly for women in Malawi, the Malawi Ministry of Health confirms that giving birth in Malawi still carries a lifetime risk of maternal death, at 1:7.


Examples of Social Policies for Small Group Discussion

Discuss and answer the following questions:   

· What do you think are specific values, beliefs, and behaviors that might have been underlying factors affecting this policy?  Who do you think might have decided the policy?  Who might be the enforcers of the policy?   What role do those affected by the policy have in its development? 

· How does the policy relate to the UDHR?  Which rights does the policy support/not support?

· How could you, through professional social work interaction with intermediate groups or organizations, influence the policy and its impact on society members it intends to affect? 
Philippines 
Violence Against Women
Legislation passed March 8, 2004

Section 1. Short Title: This Act shall be known as the "Anti-Violence Against Women and Their Children Act of 2004"

Section 2. Declaration of Policy.- It is hereby declared that the State values the dignity of women and children and guarantees full respect for human rights. The State also recognizes the need to protect the family and its members particularly women and children, from violence and threats to their personal safety and security.  Towards this end, the State shall exert efforts to address violence committed against women and children in keeping with the fundamental freedoms guaranteed under the Constitution and the Provisions of the Universal Declaration of Human Rights, the convention on the Elimination of all forms of discrimination Against Women, Convention on the Rights of the Child and other international human rights instruments of which the Philippines is a party. (Anti-Vilence against Women and Their Children Act.  Republic Act No. 9262.  Twelfth Congerss.  (2004)  

***

Comments about violence against women in the Philippines
From:  Philippine Commission on Women. (2012). Retreived March 6, 2013 from http://pcw.gov.ph/focus-areas/violence-against-women
Violence against women (VAW) appears as one of the country’s pervasive social problems. According to the 2008 National Demographic and Health Survey conducted by the National Statistics Office, one in five Filipino women age 15-49 has experienced physical violence since age 15. It is indeed alarming that despite efforts to address the concern, VAW persists.  VAW is deemed to be closely linked with the unequal power relationship between women and men otherwise known as “gender‑based violence.” Societal norms and traditions dictate people to think men are the leaders, pursuers, providers, and take on dominant roles in society while women are nurturers, men’s companions and supporters, and take on subordinate roles in society. This perception leads to men gaining more power over women. With power comes the need to control to retain that power. And VAW is a form of men’s expression of controlling women to retain power.  

