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Catalog Course Description 

Provides an in-depth analysis of select issues faced by older adults and their families using a multi-systems perspective and service learning activities. Bridging theory and practice, content utilizes a case study methodology to reflect practice-based situations encountered by health providers, older adults and their families. Topics include family caregiver/care recipient experiences, coping with loss/resiliency, advance directives/end-of-life decision-making, the impact of substance abuse on aging families, and elder abuse.
Introduction 

Social Work 577, a social work elective, is designed to provide students from social work and other health-related backgrounds with an understanding of select issues faced by older adults and their families.  By incorporating a service-learning project, the course utilizes a systems theory perspective to provide insight into how individuals and families adapt to aging-related changes and how their experiences are impacted on a micro (individual), mezzo (community), and macro (policy) level. The student learning experience will be enhanced as they collaborate with older adults on a service learning project. Topics to be examined include: family caregiver/care recipient experiences, loss/resiliency, advance directives/end-of-life decision-making, the impact of substance abuse, and elder abuse. Content bridges theory and practice utilizing a case study methodology to reflect practice-based situations encountered by practitioners, older adults and their families. Given the need to prepare professionals to provide culturally competent services, the course emphasizes the impact of diversity throughout all topical areas.
Course Objectives 

The student is expected to:

1. Recognize inequality in the aging experience as it relates to gender, race/ethnicity, sexual orientation, functional ability, and class.
2. Respect the diversity of cultural, spiritual, and ethnic values and beliefs of older adults and families.

3. Identify how policies, regulations, and programs differentially impact older adults and their caregivers particularly among historically disadvantaged populations (e.g., women and elders of color)

4. Understand the principles of autonomy and self-determination as applied to decision-making with or on behalf of older adults, with special attention to those who have limited decisional capacity. 

5. Understand the perspective and values of social work in relation to working effectively with other disciplines in geriatric interdisciplinary practice.

6. Identify ways to outreach to older adults and their families to ensure appropriate use of service continuum that includes understanding the diversity of elders’ attitudes towards the acceptance of services. 

7. Use educational strategies to provide older persons and their families with information related to wellness and disease management.

8. Include older adults in planning and designing programs.

9. Evaluate the effectiveness of practice and programs in achieving intended outcomes for older adults.
10. Identify and develop strategies to address service gaps, fragmentation, discrimination, and barriers that impact older persons.

Social Work Department Academic Policies
Attendance:
Students must attend all sessions and are expected to actively participate in the activities scheduled for each session.  “Absences will be excused for (a) documented illness, (b) official representation of the college, (c) death of a close relative, (d) religious holiday, and (e) other circumstances beyond the control of the student.  Substantiation of excused absences is the responsibility of the student.  Excuses for official representation of the college must be obtained from the official supervising the activity or event.  Absences deemed excessive by the instructor may result in a lowered grade.  Students whose unexcused absences exceed 15% of the scheduled classes and laboratories will be subject to failure at the instructor’s discretion.” (Faculty Senate, 1983)

Disability Statement:

Students with documented disabilities may be entitled to specific accommodations.  SUNY Brockport's Office for Students with Disabilities makes this determination.  Please contact the Office for Students with Disabilities at 395-5409 or osdoffic@brockport.edu to inquire about obtaining an official letter to the course instructor detailing approved accommodations.  The student is responsible for providing the course instructor with an official letter.  Faculty work as a team with the Office for Students with Disabilities to meet the needs of students with disabilities.
Writing Skills:
The profession demands of its practitioners the ability to communicate clearly.  This includes both verbal and written communication skills.  The written assignments for this course will be graded first on the basis of the student’s mastery of subject matter.  The grade will also be affected by the quality of the written assignments.  Credit will be lost for poor development of what is written, improper grammar, poor spelling, and the improper use of English vocabulary.  Each written product by a student should be of professional quality.  Neatness counts.  Promptness is another requirement of a professional.  Credit may be lost for tardy assignments.  Project assignments may be resubmitted for a second review.  The APA style is to be followed in preparing this or any other formal papers that require research in this department.

Grading:

A
4.00 = 95-100%
B-
2.67 = 80-82%
A-
3.67 = 90-94%
C+
2.33 = 77-79%
B+
3.33 = 87-89%
C
2.00 = 73-76%
B
3.00 = 83-86%
E
.00
A letter grade is given for every course for which a student has registered. At the graduate level, academic credit is earned for grades of "A," "A-," "B+," "B," "B-," "C+," "C.” No credit is awarded for grades of "E," "U" (Unsatisfactory), "I" (Incomplete), "PR" (In Progress), and "AU" (Audit). 

A, A-  Superior and exceptional work which meets a level of professional competence and expertise worthy of publication and/or public presentation.  All criteria have been met at a high standard.

B+, B, B-  Above average work demonstrating occasional examples of excellence.  At least three of the five criteria have been met at a high level of competence.

C+, C Barely adequate work which minimally meets professional standards of competence.  Some criteria have not been met; others are included at an average or minimal level of competence.  Student may have to repeat course.

I  Incomplete work. Due to circumstances beyond the control of the student, course work or assignments are not completed during the quarter. This grade cannot be given to raise a grade. (Time management is considered within the control of the student).  This grade is not an automatic process; you must consult with the instructor as soon as you foresee a problem completing the requirements.

Educational Contract 

The instructor is responsible for providing adequate didactic material and for facilitating an atmosphere where student learning, self-expression and personal growth are possible.  Each student is responsible for reading assigned materials, maintaining acceptable class attendance and submitting written assignments when due and in a responsible manner.  Students should inform instructor of absence in advance whenever possible.  Instructor will make individual conference time available for any student upon request.  Student grades for this course will be based on total points accumulated as follows:

Requirements:

This course incorporates a service learning approach to enhance students’ education. “Service-learning is a teaching and learning strategy that integrates meaningful community service with instruction and reflection to enrich the learning experience, teach civic responsibility, and strengthen communities (National Service Learning Clearing House, 2006).” Within this course there are several levels of engagement with service learning. First, the class is being hosted on-site within an independent living facility in which older adults will attend/participate in class discussions. Additionally, a select number of students will have the opportunity to work with older adults at the same facility to implement and evaluate a falls prevention program entitled “A Matter of Balance” (MOB). This program consists of 8, 2-hour sessions, held at St. John’s Meadows from 1-3pm on Mondays starting in mid-February.
The information below highlights the various grading criteria for students selecting the balance program compared to regular class assignments. For students choosing to participate in the regular class, service learning activities relate primarily to the interview project, professional accountability, and reflective journals (see below). For MOB participants, service learning is woven into most assignments/activities.
	Matter of Balance/Regular Class
	Regular Class only

	Professional Accountability: 
10 points

(including 1 article review) 
	Professional Accountability: 
10 points

(including 1 article review) 

	Case study analysis: (2 @ 10 pts/ea) 
20 points
	Case study analysis: (2 @ 10 pts/ea) 
20 points

	2 reflective journals: 
10 points
	2 reflective journals: 
10 points

	Evaluation (consent/pre & post): 
5 points
Attend 8 sessions (plus pre/post): 
20 points
Write 8 summaries of sessions: 
25 points
	Interview project with older adults 
25 points
(2 interviews=1 analysis paper)
Research paper on aging issue: 
30 points

	Safety Checklist/Home visit interview: 10 points
	Presentation of research paper: 
5 points

	TOTAL: 
100 points
	TOTAL: 
100 points


Professional accountability will be based on the following criteria:
1. Engagement:
The appropriate, respectful, and relevant participation in one's own learning as well as contributions to the learning of others.

2. Integration:
The demonstration of efforts to make connections, both conceptual and practical, between the course curriculum and your experience.

3. Attendance: As described above, attendance is required at all class sessions. Credit will be lost for more than one absence per semester.   Note: Most classes will be held off-site at an independent living facility for older adults.
4. Timely:  Completion of assignments on date due, including coming to class prepared to discuss and apply assigned readings.

Article Review: Students will be asked to lead a discussion on a journal article assigned for each class. The discussion should provide a brief overview of the purpose of the article, the authors’ justification for conducting the study, how information/data was collected, and the main findings. One student (one per week) will volunteer to review an article of her/his choice once during the semester. A sign up form will be passed out the first day of class. Points for this assignment are included as part of one’s professional accountability grade.
Case study analysis papers (2@10pts/ea=20pts)

Due: 2/19/07 & 3/5/07
Throughout the course of the semester, students will be assigned 2 case studies to read and evaluate. Case specific questions will vary depending on the case and relate to session objectives. Each paper should be 3-4 pages in length.
Reflective Journals: (2 @ 5pts/ea=10 pts) 

Due: February 26th and April 30th
As part of this collaborative service-learning demonstration project each student will submit two journals. The content should include both thoughts and feelings while exhibiting a self-reflective, analytic, and questioning stance.  Information from your journals will also be utilized to evaluate the process and outcomes associated with this pilot project; excerpts may be used in writing the final report to the funding agency.  Journals are to be submitted via the ANGEL drop box.
When writing Journal #1, please address the following:

1. Your experience/perceptions of the experience interacting with older adults in the classroom. 
2. Describe how having older adults in the classroom has affected your learning of course material (e.g., strengths and/or barriers of the learning environment)?
3. Make connections to relevant assigned readings and coursework 
4. Any “Ah-ha” moments you may have had during the experience or in thinking about it

5. What do you like about the class and what suggestions do you have for making it better?
When writing Journal #2, please address the following:
1. Reflect upon your experience in the class from beginning to end.  Describe whether or not the goals established for the class were achieved. Discuss the factors you think made the class successful, or not successful.

2. Discuss your personal/professional growth and development as an active participant in this class. For instance, was there a topic that resonated with you?   
3. Reflect upon your knowledgebase of gerontology and service-learning tasks—what did you learn?
4. Because this is a pilot project, your insight into how this experience was formatted and delivered is critical.  Please describe ways the faculty/facility staff could improve upon this model for future students.

Older Adult Interview/Analysis Paper (25 points) [Regular Class only]
Due: 3/19/07
The purpose of this assignment is to acquire some hands-on interviewing skills with an older adult.  Specifically, this experience is designed to assist students in the development of gerontological social work competencies and help meet the service learning course requirements. Older adults residing at St. John’s Meadows will be interviewed for this project.  Students are expected to meet with the same older adult for two interviews. 

During the first interview emphasis should be placed on building rapport with the interviewee and negotiating with the older adult the focus of the interview. Be aware that interviewing methods may need to be adapted to address potential sensory, language, and cognitive limitations of the older adult.

The interview should focus on at least one of the following competencies:

1. Address the cultural, spiritual, and ethnic values and beliefs of older adults and families.
For example, one approach would be to discuss the role of cultural, spiritual, and ethnic values/beliefs and helping them create a spiritual life map.

2. Identify issues related to losses, changes, and transitions over their life cycle in designing intervention
Interviews focusing on this competency may help the older adult identify areas of resiliency, coping strategies that have helped them with past losses.

3. Support persons and families dealing with end-of-life issues related to dying, death, and bereavement.
Interviews focusing on this competency may focus on understanding the comfort level of the older adult in discussing end of life issues (i.e., advance directives, treatment options, etc.) with family members and health care professionals.

4. Identify and develop strategies to address service gaps, fragmentation, discrimination, and barriers that impact older persons.
Interviews focusing on this competency may focus on the older adult’s experience with meeting their needs (health, housing, finances, medications, etc.).

Analysis of the interview:

Upon completion of this interview students should write a 4-5 page summary/analysis paper. Points to include:

1. Briefly describe the person you interviewed.

2. Describe how you negotiated the focus of the interview project (i.e., gero competency).

3. What did you learn about this person in relation to the subject matter?

4. Assess your own skill level and knowledge specific to the competency selected.

5. What did you learn about yourself in relation to the topic?

Matter of Balance Participation (20 points), Evaluation (5 points) & Summaries (25)
Students participating in the MOB program are expected to take on the role of research assistants and participant observers during the 8, 2-hour sessions. Specifically, students will assist in the administration of consent forms and surveys prior to the start of the first MOB session in early/mid February and following the final MOB session in late April.
During each of the 8 MOB sessions, students are expected to actively participate and interact with older adults in the program including individual and group discussions.  Following each session, a 2-page summary of the student’s experience will be submitted to the instructors via ANGEL. An outline of the sessions and activities are below:
Note: Summaries are due on Friday following the MOB session
Session #1: Welcome/Orientation

Overview: Older adults will share experiences related to falls—students will team up with older adult

Summary assignment: Discuss experience teaming up with an older adult; summarize fears of falling from the group

Session #2: Thoughts and concerns about falling

Overview: Group will discuss “fall-related attitudes survey” as a group per curriculum

Summary assignment: Discuss experience during the session; describe findings from the falls attitude survey for older adult partner & the group as a whole.

Session #3: Exercise and fall prevention

Overview: Demonstrate MOB exercises [students team up with older adult partner]; group explores reactions to exercise.

Summary assignment: Discuss experience during the session ;describe experiences for their older adult partner & the group as a whole.
Session #4: Assertiveness and fall prevention

Overview: MOB exercises; Discuss 3 risk factors for falls; demonstrate exercises to improve heel cord flexibility; Discuss assertiveness related to falls

Summary assignment: Discuss experience during the session ;describe experiences for their older adult partner & the group as a whole.
Session #5: Managing concerns about falling

Overview: MOB exercises—ask for a volunteer to lead favorite exercise(s); develop personal action planner—discuss how to design/use [Students team up with older adult partner to discuss personal action plan/brainstorm ideas]; develop self-motivating thoughts—[student and older adult volunteer to role play 1-2 scenarios]; group discussion on role play activities; distribute ‘no fall ty habits’ exercise and bring completed next week.
Summary assignment: Discuss experience during the session; describe experiences for older adult partner related to the personal action plans; comment on role play & the group as a whole.

Session #6: Recognizing fall-ty habits

Overview: MOB exercises; discussion of risky behaviors –top 5; identify 2 items for ‘changing fall-ty behaviors’ handout. [Participants and students pair off to identify a behavior that warrants change and apply problem to handout 6.1—group findings then discussed]; Home safety checklist handed out (to be completed by next session)

Summary assignment: Discuss experience during the session; describe experiences for their older adult partner related to the fall-ty behavior handout; comment behavior change exercise. 

Schedule time outside of class to accompany older adult when completing the home-safety checklist.

Session #7: Recognizing fall hazards in the home and community

Overview: MOB exercises; each participant identifies 5-9 fall hazards in home/apartment and on grounds. Group discusses solutions to the problem (participant generated); student-older adult pairs draft personal action planner for environmental hazards; discussion of falling and what to do. 

Summary assignment: Discuss experience during the session; describe experiences for their older adult partner related to the falls hazard form handout; comment on falls risk personal action plan.

Session #8: Practicing no fall-ty habits and putting it all together 

Overview: MOB exercises; discussion of problem behaviors; student and older adult teams divide into 3 groups and develop role play to address problematic behavior; review course/get feedback for improvement

Summary assignment: Discuss experience during the session; describe experiences related to the role-play exercise. 

Safety Checklist/Home visit interview (10 points) [MOB only]
Due: 4/9/07
This assignment will take place following MOB session #6 (week of 4/2/07). The student and older adult partner will need to schedule a day/time to meet at the older adult’s apartment to complete the safety checklist instrument. This should be a collaborative process—the student should not complete the checklist for the older adult, though some assistance may be provided as needed. Prior to the home visit, review the course readings from 2/26/07 on geriatric assessment.
Analysis of the checklist/home visit interview:

Upon completion of this interview students should write a 4-5 page summary/analysis paper. 
Points to include:

1. Briefly describe the person you interviewed and the physical layout of their apartment.
2. Describe how you negotiated the process of beginning the checklist/assessment?
3. What aspects of the checklist did the older adult and you find to be most useful? Least useful?

4. Summarize the major results of the completed checklist.
5. What did you learn about this person as a result of this experience?
6. Discuss 3 gero competencies you developed/utilized as part of this exercise.
7. What did you learn about yourself in relation to this experience?

Gerontological research paper: (30 points) Presentation (5 points) [Regular class only]
Due: 4/23/07

The purpose of the paper is to provide an in depth analysis of an aging issue. In relation to the selected issue/topic, the paper should address the following areas: 
· Recognize inequality in the aging experience as it relates to gender, race/ethnicity, sexual orientation, functional ability, or class.
· How policies, regulations, and programs differentially impact older adults and their caregivers particularly among historically disadvantaged populations (e.g., women and elders of color)
· Address the principles of autonomy and self-determination as applied to decision-making with or on behalf of older adults, with special attention to those who have limited decisional capacity. 

· Discuss the values of social work in relation to working effectively with other disciplines in geriatric interdisciplinary practice.
Examples of topics may include: 
1. Geriatric depression in the community. Geriatric depression, incorrectly viewed as a normal part of aging is wide spread and treatable, yet service providers often lack training and expertise to identify and treat this illness.  Existing policies need to be modified to address effective treatment modalities.
2. Elder abuse in the community. New York State lacks a mandatory reporting law for professionals in the community. This policy limits intervention opportunities and data collection to understand the scope of the issue. Future policy considerations need to address older adults’ rights to self-determination and protection from abuse.  
3. Kinship caregiving. The number of grandparents caring for grandchildren is skyrocketing, yet in the Rochester community, policies prevent grandparents from exercising their role as primary caregivers (e.g., unable to register children for school, medical decision-making, financial support without child formally entering foster care system, etc.). 

No later than midterm, students should provide the professors with a detailed outline of their paper.  Papers should be 8-10 pages in length and use APA format.
Presentation of research paper 

Due: 4/23 and 4/30/07
Each student will have 15 minutes to present findings from their research paper using PowerPoint, highlighting the aspects listed above.  Students should prepare clear, concise handouts for members of the class including references/citations.  Evaluation is based upon the depth of the content (meeting objectives of the assignment), clarity of presentation, and effective use of A/V equipment and handouts.

Texts Required 

All required readings for this course utilize journal articles, evidence-based best practices and other peer reviewed documents. All required readings are posted on electronic reserve and can be retrieved directly from the ANGEL web course page. Required readings by week are also listed by week in the assignment due section of the course schedule. 
Recommended text

McInnis-Dittrich, K. (2002). Social work with elders: A biopsychosocial approach. Boston: Allyn & Bacon
Course Outline

Session #1: Introduction, Course Requirements, Basic Concepts

Learning Objectives:

1. Understand the scope of the course content.

2. Become familiar with the texts and reference materials.

3. Become familiar with the background of the instructor and class participants.

4. Discuss student requirements.

5. Provide overview of service learning and empowerment project and form student teams. 

6. Explore common challenges faced by older adults and their families
7. Review demographic trends.

8. Discuss need for social workers and health providers trained in geriatrics.

Class activities:

1. Distribute background materials for Service Learning project

2. Distribute driving directions to St. John’s Meadows

Assignments Due:

· None

Session #2: Physical Activity, Aging, and Empowerment 
[Hereafter, class to be held at St. John’s Meadows. Located on Elmwood Ave between S. Clinton and South Ave]
Objectives: 

1. Describe typical physiological changes associated with aging.

2. Identify the benefits of physical activity and related attitudes of older adults.

3. Review systems (micro, mezzo, macro) challenges related to maintaining functional abilities in later life. 

4. Discuss service learning project in relation to proposed exercise curriculum and timeline.
5. Introduction of students, older adults, and staff regarding service learning project.
Class activities:

1. Presentation by Dr. Paul Dougherty
2. Case study related to aging and physical activity (de-conditioning—home/hospital)
Assignments Due:

1. Tinetti, M.E., Gordon, C., Sogolow, E., Lapin, P., & Bradley, E.H. (2006). Fall-risk evaluation and management: Challenges in adopting geriatric care practices. The Gerontologist, 46, 717-725.

2. Balde, A., Figueras, J., Hawkins, D.A., & Miller, J.R.(2003). Physician advice to the elderly about physical activity. Journal of Aging and Physical Activity, 11 (1), 90-7.
3. Perkins, A.J. & Clark D.O. (2001). Assessing the association of walking with health services use and costs among socioeconomically disadvantaged older adults. Preventive Medicine, 32, 492-501. 

Recommended:

1. Dauenhauer, J., Podgorski, C., and Karuza, J. (2006). Prescribing exercise for older adults: A comparison of primary care physicians, nurse practitioners, and physician assistants. Gerontology and Geriatrics Education, 26 (3), 81-99.

Session #3: 2/5/07   Strengths-Based Interventions & Family Systems 
Objectives: 
1. Identify stages in the family life cycle including the late-life family and differentiate generational roles and interactions. 

2. Relate strengths-based social work perspectives and related theories to practice with older adults (e.g., person in environment, social justice). 

3. Discuss intergenerational relationships and define roles within cultural context.
Class Activities:

1. Case Study: Immigrant Ethnic Older Adults & Intergenerational Relationships: “Margret And Sandor” (McMaster University) 
Assignments due:

1. Clarke, E. J., Preston, M., Raskin, J., & Bengtson, V. L. (1999). Types of conflicts and tensions between older parents and adult children. The Gerontologist, 39(3), 261-270.
2. Silverstein, M., Conroy, S. J., Wang, H., Giarrusso, R., & Bengston, V. (2002). Reciprocity in parent-child relations over the adult life course. Journal  of Gerontology: Series B.  Social Sciences, 57(1), S3-S13. 

3. Kivnick, H., & Murry, S. (2001). Life strengths interview guide. Journal of Gerontological Social Work, 34, 7-32.
4. NASW Cultural Competence in Social Work Practice http://www.naswdc.org/practice/standards/NASWCulturalStandards.pdf
Recommended:

1. Bengtson, V. L. (2001). Beyond the nuclear family: The increasing importance of multigenerational bonds. Journal of Marriage and the Family, 63(1), 1-16. 
Session #4: Loss, Grief, and Resiliency, Living Environments
Objectives:
1. Identify issues related to losses, changes, and transitions during the second half of life in designing  interventions.  
2. Recognize the range of services available across the spectrum of care.
3. Discuss the various types of losses associated with aging (physical, mental, social).
4. Describe forms of resiliency.
5. Identify methods related to the strengths perspective to assist older adults and families cope with loss.
6. Discuss concepts associated with ‘successful aging.’

Class Activities: 
1. Conduct an individual “loss inventory” and discuss in class. 

2. Hand out case study: Community-Based Long Term Care Services (Shepherd College)
Due: 2/19/07
3. Film: Aging With Grace
Assignments due: 

1. Lustbader, W. (1991). A Desert of Time. In Counting on kindness (pp. 1-15). New York: Free Press.

2. Sanders, S., & Corley, C. (2003). Are they grieving: A qualitative analysis examining grief in caregivers of individuals with Alzheimer's disease. Social Work in Health Care, 37, 35-53. 
3. Tilly, J., & Wiener, J. (2001). Consumer-directed home and community service in eight states: Policy Issues for older people and government. Journal of Aging Social Policy, 12(4), 1-26.
Recommended:

1. White House Conference on Aging. 2005. “Final Report and Recommendations by the Mini-Conference on Long-Term Care.” Washington.
Session #5: Cognitive Functioning and Mental Health Status in Older Adults: The Impact on Individuals and Families
Objectives:

1. Identify the signs and symptoms of depression and anxiety in older adults.

2. Describe assessment tools (i.e., MMSE, Depression Scale, etc.)

3. Identify the impact of cognitive and mental health issues on family caregivers.

4. Describe ways to enhance coping capacities and mental health of older persons through a variety of interventions.

Class activities: 
1. Matter of Balance Session #1 (1-3 pm)
2. Case study (TBA)

3. Guest presentation: Geropsychiatrist TBA
Assignments due: 

1. Case study analysis #1
2. Berg-Weger, M., Rubio, D. M., & Tebb, S. S. (2000). Depression as a mediator: Viewing caregiver well being and strain in a different light. Families in Society, 8(2), 162-173.
3. Dorfman R. A., Lubben, J. E., Mayer-Oakes, A., Atchison, K., Schweitzer, S. O., DeJong, F. J., & Matthias, R. E. (1995). Screening for depression among a well elderly population. Social Work, 40(3), 295-304.
4. Dupuis, S. (2002). Understanding ambiguous loss in the context of dementia care: Adult children's perspective. Journal of Gerontological Social Work, 37(2), 93-114.
Recommended:

1. What is Alzheimer’s? (http://www.alz.org/AboutAD/WhatIsAD.asp)
Session #6: Interdisciplinary Practice (assessment/intervention)

Objectives:

1. Describe the perspective and values of social work in relation to working effectively with other disciplines in geriatric interdisciplinary practice.

2. Define comprehensive geriatric case management.

3. Identify standardized assessment and diagnostic tools that are appropriate for use with older adults (ADL, IADL, Mini Mental Status Exam).
4. Describe intervention models to promote wellness and functional ability.
Class Activities: 
1. Matter of Balance Session #2 (1-3 pm)
2. Role play the Mini-Mental Status Examination
3. Speaker: Sharon Vincent, LCSW, Topic: Independent Geriatric Care Management
4. Hand out case study: Mrs. Lin Tsai (GITT)—Due: 3/5/07
Assignments due:
1. Reflective Journal #1
2. Berkman, B.J., Maramaldi, P., Breon, E.A & Howe, J.L. (2002). Social work gerontological assessment revisited. Journal-of-Gerontological-Social-Work. 40(1/2): 1-14, 02 2002.
3. Leon, A.M., Altholz, J.A.S. & Dziegielewski, S.F. (1999). Compassion fatigue: considerations for working with the elderly. Journal of Gerontological Social Work. 32(1): 43-62.
4. Geron, S. M. (2006). Comprehensive and multidimensional geriatric assessment.  In B. Berkman. (Ed.) Handbook of Social Work in Health and Aging.  Oxford, 721-727.
5. Hackstaff, L., Davis, C. and Katz, L. (2004). The case for integrating behavior change, client-centered practice and other evidence-based models into geriatric care management.  Social Work in Health Care. 38 (3), 1-17.  

Session #7: Systems Perspective: Informal Family Caregiving with Community Dwelling Older Adults
Objectives: 
1. Describe how relationships between caregivers and recipients may influence the caregiving experience.
2. Discuss the intersection between family and formal systems of care (i.e., home care, physician office, etc.)

3. Review how the role of paid employment affects caregiving.

4. Highlight the dynamic process of caregiving over time with diverse populations.
Class Activity: 
1. Matter of Balance Session #3  (1-3 pm)
2. Caregiver case study: Multigenerational Issues and Caregiving, Hood College
Assignments due:

1. Case study analysis #2
2. Family Caregiver Alliance (2006). Caregiver Assessment: Voices and Views from the Field. Report from a National Consensus Development Conference (Vol. II). San Francisco: Author.

3. Edwards, A. B., Zarit, S. H., Stephens, M. A. P., & Townsend, A. (2002). Employed family caregivers of cognitively impaired elderly: An examination of role strain and depressive symptoms. Aging and Mental Health, 6, 55-61.
4. Kramer, B. (2002). Men caregivers: An overview. In B.J.Kramer & E. H. Thompson (Eds.), Men as Caregivers (pp. 3-19). New York, NY: Springer.
Recommended:
1. Berg-Warner, M., McGartland Rubio, D., & Tebb, S.S. (2001). Strengths based practice with family caregivers of the chronically ill: Qualitative insights, Families in Society: The Journal of Contemporary Human Services, 82(3), 263-272.

Spring Break –No Class
Session #8: Systems Perspective: Informal Family Caregiving within Long Term Care Facilities 
Objectives:

1. Describe ways that families navigate the long term care system.

2. Explore the intersection between care recipient, family, and formal systems of care. 

3. Review “Pioneer” practices: traditional and non-traditional systems of care (future directions).
4. Discuss the delivery of long term care services (transitional, dementia specific, hospice, and LTC environments).
Class Activities: 
1.   Matter of Balance Session #4 (1-3 pm)
2.   Guest presentations: TBA
Assignments due:

1. Due: Older adult interview analysis paper
2. Duncan, M. T. & Morgan, D. L. (1994). Sharing the caring: Family caregivers' views of their relationships with nursing home staff. The Gerontologist, 34, 235-244.
3. Dauenhauer, J.A. (2006). Mindfulness theory and professional family caregivers in long-term care facilities. Journal of Aging Studies, 20(4), 351-365.
4. Iecovich, E. (2000). Sources of stress and conflict between elderly patients, their family members and personnel in care settings. Journal of Gerontological Social Work, 34, 73-88.

5. NASW Standards for Social Work Services in Long-Term Care Facilities http://www.naswdc.org/practice/standards/NASWLongTermStandards.pdf
Recommended:

1. Pillemer, K., Hegeman, C. R., Albright, B., & Henderson, C. (1998). Building bridges between families and nursing home staff: The partners in caregiving program. The Gerontologist, 38, 499-503. 
2. Whitlach, C., Schur, D., Noelker, L. S., Ejaz, F. K., & Looman, W. J. (2001). The stress process of family caregiving in institutional settings. The Gerontologist, 41, 462-473. 
3. Ryan, A. A. & Scullion, H. F. (2000). Family and staff perceptions of the role of families in nursing homes. Journal of Advanced Nursing, 32, 626-634.

Session #9: Systems Perspective: Grandparents as Caregivers for Children
Objectives: 
1. Discuss the increasing trend of grandparents caring for children and its effect on families.

2. Explore implications of kinship care on social work practice.

3. Identify both national and local policy implications for grandparents and children. 

Class Activities: 
1. Matter of Balance Session #5 (1-3 pm)
2. Video (TBA)
3. Guest presentation: Kinship caregiving (TBA) 

Assignments due:

1. Brown, L. H. (2003). Intergenerational influences on perceptions of current relationships with grandparents. Journal of Intergenerational Relationships 1, (1), 95-112.
2. Burnette, D. (2000). Latino grandparents rearing grandchildren with special needs. Journal of Gerontological Social Work, 33, (3), 1-16.
3. Burnette, D. (1997). Grandparents raising grandchildren in the inner city. Families in Society 78, (5), 489-501
4. Kropf, N. P. & Robinson, M. M. (2004).  Pathways into caregiving for rural custodial grandparents.  Journal of Intergenerational Relationships, 2(1), 63-77.
Recommended:

1. Kinship Care Fact Sheet (http://www.cwla.org/programs/kinship/factsheet.htm)
Session #10:  Advance Directives/End of life decision making (Part 1)

Objectives: 
1. Identify issues related to grief, loss, transitions, and adaptations to changes over the life cycle using a cultural competence perspective.
2. Discuss ways to support individuals and families dealing with end of life issues related to dying, death, other losses, and grief.
3. Differentiate between various types of advance directives (i.e., health care proxy, living will, DNR orders).

Class Activities:  
1. Matter of Balance Session #6 (1-3 pm)
2. “Five Wishes” activity (Aging with Dignity, 2005)  

Assignments due:

1. Waldrop, D.P., Kramer, B. J., Skretny, J.A., Milch, R.A. & Finn, W. (2005). Final transitions: Family caregiving at the end of life, Journal of Palliative Medicine, 8(3), 623-638. 
2. Deciding About CPR: Do Not Resuscitate Orders (handout)
Recommended:

1. The National Consensus Project for Quality Palliative Care (NCP) http://www.nationalconsensusproject.org.
2. Mazanec, P. & Tyler, M.K. (2003). Cultural considerations in end-of-life care: How ethnicity, age, and spirituality affect decisions when death is imminent. American Journal of Nursing, 103,3,50-58.

Session#11: End of Life Decision Making and Care Options (Part 2)

Objectives: 

1. Identify how end of life policies and regulations impact older adults and their caregivers.
2. Discuss the role of social workers as members of interdisciplinary teams focusing on end of life decision making.  

Class activities: 
1. Matter of Balance Session #7 (1-3 pm)
2. Guest presentation: Thomas Caprio, MD— Medical Orders for Life Sustaining Treatment (MOLST)
Assignments due:

1. Home safety checklist/home visit assignment [MOB only]
2. Meisel, A., Synder, L., & Quill, T.E. (2000). Legal barriers to end of life care: Myths, realities, and grains of truth. Journal of the American Medical Association, 284; 2495-2501. 

3. Reading on the MOLST (Medical Orders for Life Sustaining Treatment)  form

4. Hogan, C. Lunney, J., Gabel, J., & Lynn, J. (2001). Medicare beneficiaries’ costs of care in the last year of life. Health Affairs, 20 (4), 188-195. 
5. Roff, S. (2001). Analyzing end of life care legislation: A social work perspective. Social Work and Health Care, 33 (1), 51-68. 

6. NASW Standards for Social Work Practices in Palliative and End of Life Care http://www.naswdc.org/practice/bereavement/standards/default.asp
Session #12: Elder Mistreatment: Legal and policy implications
Objectives:

1. Review types of elder abuse, prevalence/incidence, characteristics of abusers and victims.

2. Identify interventions in elder mistreatments from a system’s perspective and within context of the family, legal, and service delivery system.
3. Describe the current status on legislative actions (State and Federal)

4. Discuss interdisciplinary collaboration (law enforcement, family law)

Class activities: 
1. Matter of Balance Session #8 (1-3; final session)

2. Guest presenter: Art Mason, LMSW, Director, Elder Abuse Prevention Program, LIFESPAN—
3. Elder Abuse Case study
Assignments due:
1. National Center on Aging. (2005). Fact Sheet. Washington, DC: Author.
2. Wolf, R. (2000). The nature and scope of elder abuse. Retrieved October 14, 2005, from www.asaging.org/generations/gen-24-2/intro.html
3. Cacccamise, P.L., & Mason, A. (2004). Policy paper: New York State summit targets elder abuse, “The time to act is now”. The Journal of Elder Abuse and Neglect. 16(4): 41-61. 

Recommended: 
1. Lachs, M., Williams, C.S., O’Brien, S., Pillemer, K., & Charlson, M.E. (1998). The mortality of elder mistreatment. Journal of the American Medical Association, 280 (5), 428-32.

2. Protecting Older Americans:  A history of federal action on elder abuse, neglect, and 

exploitation. (2002). Journal of Elder Abuse and Neglect, 14 (2/3), 9-30

Session #13: Examination of assessment and intervention strategies for substance abuse in later life 
Objectives: 

1. Recognize the methods and challenges of substance abuse assessment with older adults.

2. Describe the impact of substance abuse on family systems in later life.
3. Identify intervention strategies for treatment of substance abuse in relation to older adults.

Class activities: 
1. Guest speaker: Carol D’Agostino, LMSW, CASAC
2. Case study: Schoem, K. (2001). Joining hands to address older adult substance abuse. In B. Ingersoll-Dayton and R. Campbell (Eds.), The delicate balance: Case studies in counseling and care management for older adults. Baltimore, MD: Health Professions Press
Assignments due:

1. Aging Research Paper [Regular class only]
2. Research paper presentations
3. D’Agostino, C. S. (2005). Overcoming barriers to geriatric substance abuse treatment: A model of community outreach. Counselor, 6, 51-56.

4. McInnis-Dittrich, K. (2002). Addictive disorders and suicide prevention in elders. In Social work with elders: A biopsychosocial approach (pp. 194-220). Boston: Allyn & Bacon

5. Perkins, K. & Tice, C. (1999). Family treatment of older adults who use alcohol: A strengths perspective. Journal of Gerontological Social Work, 31 (3/4), 169-185.
Session #14: Final Research Presentations /Course Wrap Up
Objectives:

Students and older adults will report on:
1. Planning and design efforts of the service learning course
2. Summarize evaluation of practice and program effectiveness in achieving intended outcomes 
3. Identify and develop strategies to address service gaps, fragmentation, discrimination, and barriers that impact older persons
Class activities:

1. Class will meet at St. John’s Meadows for presentations.
2. Final course evaluations (students and older adults).

Assignments Due:

1. Aging research paper presentations [Regular class only]

2. Reflective Journal #2
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The Advanced Gero Social Work Practice Guide (Curriculum Resource Examples) identifies the assignment Safety Checklist/Home Visit Interview (syllabus p. 7) to support students’ attainment of Educational Policies 2.1.3—Apply critical thinking to inform and communicate professional judgments and 2.1.10(a)—Engage with individuals, families, groups, organizations, and communities, and Advanced Gero Practice Behaviors: Relate concepts and theories of aging to social work practice (e.g., cohorts, normal aging, and life course perspective); Establish rapport and maintains effective working relationships with older adults and family members. It utilizes service learning and case studies as pedagogical techniques.
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