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(I.  How these Powerpoint Teaching Modules were Developed
Through funding from the CSWE Gero-Ed Center and the John A. Hartford Foundation, our school prepared gerontology-infused model syllabi and PowerPoint teaching modules for three of our advanced-year MSW courses: Social Work Assessment and Diagnosis (SWK 710); Social Work Practice in Substance Abuse Treatment(SWK 727); and Social Work Practice in Health Care (SWK 706).  Drawing from core learning objectives developed by the Hartford/Gero-Ed Center, the research team -- consisting of social work faculty specializing in each of the three areas and faculty with expertise in gerontology -- added content to our required Assessment and Diagnosis course on:  differential presentation and diagnosis in older adults; challenges of reliably diagnosing mental illness in older adults; and best practices with geriatric mental health populations.  In the Substance Abuse elective, content on assessing and referring older adults with substance use disorders, medication interaction effects, and ethical issues in intervention decisions involving elderly clients was added.  Our Health Care elective was similarly augmented with material on specific age-related health care populations (Alzheimer's dementia, older adults with HIV, oncology) and settings  (end-of-life care, palliative care, ambulatory care medicine, long term care, home health care). 

The teaching modules contained herein have been evaluated and found effective in enhancing student knowledge and skills in working with older adults in health, mental health, and substance abuse treatment settings.

(II.  Format of Powerpoint Teaching Modules

For the sake of brevity, we heretofore refer to the three modules as: 1) Mental Health, 2) Substance Abuse, and 3) Health Care.  Each module corresponds to a syllabus in that content area which, through the MAC project, has been infused with assigned readings and related material on older adults.   All of the Powerpoint lectures begin with the presentation of demographic trends in population aging in the United States.   This provides a rationale for learning about working with older adults in each of the three content areas.  Next, issues for each population (those with mental health, substance abuse, and health issues) related to aging are examined, and assessment and intervention issued discussed.  Each module ends with a class activity or assignment requiring students to apply the knowledge they have gained to working with a geriatric population within the specific content area.
The notes section of each module contains a brief commentary for instructors explaining the purpose of each slide and how it fits into the presentation.  In some places, the notes section also provides additional detailed information on specific subtopics, which the instructor may or may not wish to include as part of their lecture.   

The Mental Health module starts with a case study (“Mr. Shea”), and then presents demographic data on actual and projected increases in the U.S. aging population, followed by a rationale for the need to acquire specialized knowledge in assessing and intervening with older adults with mental health issues.  The percentage of older adults experiencing various categories of mental illness is provided.  Risk factors, protective factors, and attitudes of older adults toward mental illness are discussed.  Next, the case of Mr. Shea is revisited and a discussion ensues, wherein students are walked through a step-by-step process in assessment and treatment considerations.  Students practice using the Diagnostic and Statistical Manual of Mental Disorders (DSM-IV) to diagnose Mr. Shea, while caveats regarding cultural and other factors are also considered. 
The Substance Abuse module begins with a case study (“Mrs. Smith”), which introduces how one older adult with a substance use problem may present, and challenges a social worker might confront in assessing and addressing such problems.  After the presentation of demographic statistics for this population, drinking guidelines for older adults are presented, followed by a section on special considerations when diagnosing substance abuse in an elderly individual.  Next, information on treatment issues and considerations is presented, and students are introduced to two standardized instruments used to screen older adults for alcohol problems.  A second case study (“Mr. V”) is shared, and students are invited to “diagnose” Mr. V using both screening tools, and to consider the advantages and drawbacks of using each instrument. (This in-class activity can be completed by students working individually or in small groups). Next, methods for screening older adults for other drug problems are discussed, followed by presentation of outcome data from two programs to screen and intervene with this population.  Pharmacological approaches are also covered.  Then, the original case study (Mrs. Smith) is re-visited.   At this point, students are asked to discuss how they would build on their relationship with Mrs. Smith and her and her family to assess and intervene in a case of an older woman with an alcohol abuse problem.  Lastly, information on innovative programs and resources for this population is provided.
The Health Care module begins by referring (in slide #3) to a textbook authored by Diwan and Balaswamy, which is used as source material for the material presented.  This text will again be referenced in slide #29, when students are asked to apply their knowledge to two case studies.  Following the identification of the most frequently occurring health disorders among older adults, a description of the kinds of health care services utilized by this population is provided.  The definition of co-morbidity, very commonly found in older adults, is clarified.  Strategies for conducting a comprehensive health care assessment are discussed, and outcome data on the use of two different models for assessing and intervening with older adults are is provided.  The importance of including in assessment all domains of importance to the individual – including family support, economic resources, spiritual needs, and attitudes and values – is emphasized. 
(III.  Suggestions for Use of Teaching Modules
These modules were designed to suit the diverse needs of various instructors and classes.  Thus, an instructor may choose to utilize the entire Powerpoint, or may want to edit it or otherwise customize it for use in their classroom.  Modules for the three courses can be combined into one or two units, as needed.  For example, to teach a unit on Health and Mental Health, these two Powerpoint lectures (one on Health Care and the other on Mental Health Issues in Older Adults) can be combined.  Similarly, to teach a unit on Mental Health and Substance Use Problems in Older Adults, those two modules can be merged.   Modules can be used as an aid to structure a lecture, and/or can be shared with the class, either as an in-class slide presentation, mounted on a web-based course management system (such as “Blackboard” or “Moodle”), or as a handout for use in the classroom. 
(IV.  Lessons Learned

In general, the twenty instructors who have to date utilized these modules have reported that they were easy to use and edit as needed, and well-liked by students.   Within most sections, students had a wide range of previous experience working with older adults.  Both those with a great deal of experience and those with little or no experience working with older adults reported that they enjoyed and learned from the teaching modules.
However, a few issues that arose in our use of these modules are discussed below.
1.  The Substance Abuse module is longer than Health and Mental Health Modules, so the instructor may need an extra class session to cover the material or may choose to edit the module.
2. Students in all classes appeared to especially enjoy and benefit from discussing the case examples, and using them to apply knowledge presented in the module.  Thus, if an instructor plans to present only part of the module, we suggest including the case examples and exercises.
3. According to outcome data, a relatively small percentage of students exposed to the gero-infused curriculum had prior or current experience working with older adults.  This is not surprising, as an overarching goal of the MAC Project was to reach students who were not majoring in gerontology and who did not intend to specialize in working with older adults after graduating.   The fact that few students had field placements in gerontology settings meant that they could not draw from their field experiences in learning the material and discussing cases.   However, most students do have friends or relatives who are elderly or who are transitioning from middle age to old age.  Students can be encouraged to visualize these acquaintances while learning the material, and to identify problems and issues these individuals have encountered related to the intersection of aging and the content areas of health, mental health, and substance use.   
4.  Students (especially younger students), may have difficulty relating to the problems faced by older adults.   Stereotypes and biases related to aging and the aged, which may operate on conscious, semi-conscious, or unconscious levels, can present obstacles to learning in this area.   Our desire to help students become aware of their negative attitudes toward older adults was consistent with our general educational objective for students in the advanced year of the MSW program to develop their capacities for self-reflection and use that self-reflection in assessing and intervening with individuals, groups and communities.  Thus, our gero-enriched curriculum and powerpoint modules are designed to universalize the experience of aging.  For example, students are often surprised to discover the degree to which older adults use health services, which gets them thinking about their own and their loved ones’ future needs in this area.  The notion that everyone will eventually age, and may eventually need support related to aging, helped raise students’ consciousness of aging as a universal issue, and motivated them to learn how to meet the needs of the aging population.   Similarly, simply presenting statistics on demographic shifts in the country and in our region, and projected trends in the next decade can be very powerful, as students come to realize that, regardless of whether they plan to specialize in gerontology, demographic trends portend that, in the coming decade, they are likely to work with older adults with increasing health care, mental health, and substance abuse treatment needs.   
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