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Part One:  Study Abroad in Social Work Education   

I. Introduction

The purpose of defining international educational opportunities is to clarify and differentiate among types of possible options.  Student experiences may include more than one of these options.  However, each opportunity must in itself, and/or through supplemental learning activities provided or approved by the sponsoring program, be eligible for academic credit.  Learning must also be appropriate to the level of participating students, i.e. bachelors, masters.  

In addition, credit bearing study abroad programs must meet CSWE- Educational Policy and Accreditation Standards (EPAS) and conform to the Global Standards for the Education and Training of the Social Work Profession established by the International Association of Schools of Social Work (IASSW) and the International Federation of Social Workers (IFSW).
II. Types of Study Abroad Programs

a. Academic courses abroad

Academic courses abroad are approved by a Council on Social Work Education (CSWE) accredited program conducted by that program outside the US or by a foreign entity in collaboration with or approved by the sponsoring domestic, i.e. US, program.  

b. Practicum abroad
Field practicum is designed to provide opportunities for students to apply and integrate social work knowledge, skills and values gained in academic coursework through agency-based practice experience in other countries.  Students completing required practica abroad are placed in social service organizations in which they can fulfill the field education expectations of the sponsoring US program and receive supervision by field instructors who meet the criteria of that program and CSWE standards.  This option may be part of a required practicum which has integrated domestic-international components.  The field director (or designee) at the sponsoring US program or a faculty member at a social work program in the vicinity in which the student completes the practicum abroad performs the role of field liaison.
c. Optional practicum abroad
As with a required practicum, this option is a structured, agency-based practice experience but in a foreign setting and is completed in addition to the required 
domestic or integrated domestic-international practicum. Within the same principles and practices that apply to required field instruction, the specific field education goals and competencies to be achieved are individualized and collaboratively determined by the field director (or designee) at the sponsoring US program, the student and the agency based field instructor.  As in the required practica, the field director (or designee) at the sponsoring US program or a faculty member at a social work program in the vicinity in which the student is completing a practicum performs the role of field liaison.
d. International service learning projects

International service learning is an experience that takes place in a foreign country at a local or community level within a collaborative relationship with a group or an organization representing that community or a particular population in that community.  The objectives of the experience, and hence the nature of student participation, are determined by the needs of the community and in that way differ from practica, internships and other individual and group learning in which a determining factor is the learning needs of students.  Therefore, service learning must be supplemented by additional activities provided or approved by the sponsoring US program in order to make them eligible for academic credit. 

e. International internships

International internships are opportunities, which may not be limited to social work students, to experience working in a nongovernmental, governmental or intergovernmental organization in a foreign country in a structured role that is determined primarily by the organization providing the opportunity and by its needs.  To the extent that the work performed does not meet student learning needs, international internships must be supplemented by additional activities provided or approved by the sponsoring US program in order to make them eligible for academic credit. 
f. Independent learning abroad

Independent learning abroad is designed to broaden and/or deepen the social work knowledge, skills and/or values of the participant through exposure to social issues, policies and practices within a foreign cultural context.  Independent learning abroad is a faculty supervised, individualized course of study.  The learning goals and competencies to be achieved by the participant are developed by the student and faculty through a collaborative process.   Students study abroad independently or through involvement with a local, national or foreign based organization that provides the opportunity for students to achieve their learning goals.   
g. Group study abroad

Group study abroad is designed to broaden and/or deepen the social work knowledge, skills and/or values of the participants through exposure to social issues, policies and practices within a foreign cultural context.  Group study abroad is directed and facilitated by faculty who identify learning objectives, determine competencies to be achieved by the students, design the study abroad curriculum and accompany the program participants.  
III. Basic tenets of study abroad vs. academic tourism 

          (Sally, Shirley, Denise)

a. Primary focus on sound academic content with learning goals and objectives communicated and followed throughout

The Council on Social Work Education has clearly established guidelines for courses that meet academic requirements within accredited programs. The 2008 Educational Policy and Accreditation Standards (EPAS) document is used to support academic excellence by establishing thresholds for professional competence.  The EPAS “permits programs to use traditional and emerging models of curriculum design by balancing requirements that promote comparability across programs with a level of flexibility that encourages programs to differentiate” (2008, p. 1).  Study abroad courses that are being taken for academic credit should provide a level of educational rigor and have expectations for professional competence consistent with courses taught in accredited programs in the U.S.  As noted in a comprehensive international model (Mathiesen & Lager, 2007) and detailed guidebook for establishing effective international field exchanges (Lager, Mathiesen, Rodgers & Cox, in press) open and clear communication with all parties about goals and objectives is essential.  This communication loop should be established early in the process of course development, and continued through to evaluation of outcomes.  While comparability in rigor and expectations is sought, it is important to note that flexibility and adaptability are also important in any international effort.  The goal is not to attempt to duplicate the goals and objectives from a U.S. based course, but to clearly communicate and avoid overly prescriptive approaches.

Academic courses taught as part of group study abroad must be sufficiently rigorous in design, implementation and delivery to distinguish them from academic tourism. Grounding these excursions into the broader purposes of international education, described by Gacel-Avila (2005) as increasing student self-awareness about values and abilities, strengthening communication skills, and teaching flexibility and adaptation to change, provides a foundation for curriculum design. Appropriately designed courses transform these broad purposes into an integrated set of learning objectives and core social work competencies achievable during a group study abroad experience. These are linked with a schedule of educational activities occurring before, during, and after the trip abroad.

b. Appropriate balance of planned social/cultural activities with academic learning

Several sections of the EPAS (2.1.4, 2.1.5, 2.1.7, 2.1.8, & 2.1.9) stress the importance of social workers understanding the cultural, socioeconomic and political environment and how it affects human rights and social justice, as well its influence on opportunities, social work practice and human behavior.  

Study abroad opportunities should integrate the historical, cultural, socioeconomic and political context of the host site using multi-media outlets, assigned readings, and direct experiences for knowledge acquisition, but should go further by developing exercises for students to apply this knowledge to skill development. For example, comparative approaches regarding sources of knowledge, societal perspectives of an issue, societal notions of responsibility, problem identification and assessment, etc… can be used to reinforce the critical role that context plays in social worker professional activities and societal responses to social issues.   

Planned social activities with residents of the host site, as well as visits to the host site’s cultural institutions, readings, and opportunities to explore the culture are good ways to encourage this type of knowledge development in study abroad programs. Joint classes or group discussion sessions with university students from partner institutions abroad foster acquisition of intercultural competence by providing opportunities to practice respectful engagement with the host country. Planned social/cultural activities should be paired with assignments to further develop students’ social work skills and values.

Academic learning is enhanced with student reflection exercises prior to departure, while abroad, and upon return to the U.S. A combination of written and verbal exercises and assignments as well as opportunities for individual and guided group reflection facilitated by faculty ensures attention to individual student needs. Prior to departure student reflection centered on practical aspects of preparing to travel abroad is necessary, along with developing a plan for cross-cultural interpersonal engagement skills with persons encountered abroad. Journaling assignments completed while abroad can provide material for group reflection sessions. Upon returning home, post-trip written reflections integrated into more academically focused written assignments, such as a social issue or service analysis paper, allow the student to demonstrate how personal experiences abroad shaped their understanding of the host country. 

It is important to allow some time to elapse between returning from the study abroad program and presenting a review of the study abroad experience to the home community. This allows students to conclude their formal research for the academic course and to consider how their understanding of the host country and their intercultural competence has evolved since returning. Faculty may use this time to distill common themes in understanding the host country and the social issues derived from student assignments, course evaluations, and personal experiences teaching the course. A follow-up celebration and review of the achievements of the study group offered to the entire home social work program community is appropriate. This activity should feature not only photos and travel stories, but a review of group challenges and themes related to respectful engagement with host country facilitators. A formal description of social issues and service delivery investigated during the academic course abroad allows students to share their knowledge by engaging their peers who did not participate in the study abroad activity. 
c. Established method of student evaluation/grading

As international experiences that meet the qualifications for credit expand, an essential component will be the evaluation of student work.  As noted in the goals and objectives section, flexibility and adaptability may be maintained while also ensuring that students are held to a high degree of accountability and competence in any international course.  While the content will differ in each course or series of courses, the university should review the evaluation methods to ensure that they are consistent with those of the regular BSW or MSW degree methods.  One strategy that many programs with regularly offered international courses or exchanges have used is having an international committee within the school’s structure that has oversight regarding the creation, evaluation and maintenance of the offerings.  The committee may be a subcommittee of the larger curriculum committee or other body with responsibility for the consistency of the program.  Tracking and evaluating the progress of students in international field placements is discussed in a recent CSWE publication (Lager, Mathiesen, Rodgers & Cox, in press) and many of the same evaluation guidelines pertain to international courses. The evaluation should be ongoing to be able to detect problems early in the course or program, and may be a mix of both informal and more formal methods.  Depending upon university resources and the individual setting and course, there may also be a mix of traditional pencil-and-paper evaluations as well as electronic methods that may include videoconferencing, audio taping or video taping.  The evaluation tools and methods should, of course, be clearly communicated in advance to all parties involved.

A suggestion for the advancement of international courses would be the development and use of at least one common tool that could be used across programs.  This tool could assist in the evaluation of international social work courses and provide evidence of effectiveness that at this point is mostly limited to satisfaction with individual programs or case study reports.   These instruments should relate course learning objectives to CSWE EPAS and demonstrate how experiences abroad further develop student skills, knowledge and value development.  Some instruments have been developed, translated from English into another language, and used with host and guest nation students (Mathiesen & Carrilio, 2004) and there have been informal efforts to gather and disseminate international evaluations.
d. Developing ongoing relationships

The responsibility of social workers and students to engage in practices that are respectful and appreciative of cultures beyond that which they know best is incorporated in several of the EPAS but perhaps reinforced the strongest in EPAS Educational Policy 2.1.5—Advance human rights and social and economic justice.  This EPAS competency obligates social workers and students to understand power, its positive and negative uses, and to engage in and advocate for practices that advance human rights, social and economic justice. Within the NASW Code of Ethics, the six core values that the mission of social work is based upon are: service, social justice, dignity and worth of a person, importance of human relationships, integrity, and competence (NASW, 1999).  These social work values frame our practice as social workers and opportunities to study abroad provide experiences for students to explore and assimilate the depth of these values in concentrated experiences.

Social work programs abroad should be developed in ways that emphasize a mutual partnership, not a patronizing relationship.  The interdependence of nations and people should be a core factor of study abroad programs and be used to highlight the important role that social workers can play in bringing people together when human relationships are strained or damaged.  Study abroad components should provide social work students with opportunities to learn from host sites and to also to share their knowledge and skills with host sites.  Efforts should be made to develop goals and objectives of U.S. study abroad programs as well as those of partner institutions abroad.  Some of these goals and objectives may be achieved during the visit while others will require preparation prior to and subsequent to the visit.  Institutional relationships should emphasize relationship building through ongoing student and faculty interactions.  

e. Ethical engagement

Ethical engagement in study abroad encompasses selection of a focus for the course, preparation for activities abroad, adaptation of teaching and learning to a dynamic context-specific environment, evaluating outcomes and integrating the perspectives of host country facilitators throughout the process. Rotabi, Gammonley & Gamble (2006) offer a conceptual model consisting of eight key principles of ethical engagement in study abroad supported by the personal values students and faculty facilitators bring to the experience. The eight principles serve as supports to raising professional consciousness among students, fostering respectful engagement during the study abroad experience, and achieving intercultural competence as an outcome of study abroad.

Organizing a study abroad program around the International Federation of Social Workers policy statement focusing on the unequal distribution of resources between and within societies will support the social justice and human rights principle (International Federation of Social Workers, 2004). The principle community capacity, an element of social capital that encompasses the development of leadership, community organization and collective action, can be observed in most of the communities visited in study abroad courses.  

Making an effort to build personal connections established with these community leaders into sustainable capacity building efforts and collective action upon returning home promotes ethical engagement. Respecting the principles of self-determination and dignity and worth of the person while teaching study abroad requires consideration of structural inequality issues. The principle of boundaries may vary from its clinical focus on dual and multiple relationships within U.S. social work practice. Service settings and providers encountered abroad may value more fluid boundaries based on power relations, requiring the study abroad educator to engage differently with host facilitators and engage students in reflection on this important issue. Competence, as a traveller, practitioner, and member of a collaborative learning community, is a core principle of ethical engagement in study abroad. The ethical principle of facilitating learning in a safe environment requires educators to consider their skills in language and arranging for the safety of student participants. Finally, integrity is the ethical principle requiring faculty and students to engage with each other and with host country partners in a trustworthy manner. It is incumbent upon faculty teaching study abroad programs  to establish standards for behavior, set limits, avoid promising more than can be offered and model these actions. 
IV. Value of Study Abroad to Students and Faculty

The presence of social workers in the international arena is not a new phenomenon. Historically social workers have enjoyed great influence and presence within United Nations programs, international development agencies (e.g., Red Cross, Save the Children), and even in U.S embassies as social welfare attachés (Healy, 2001).  However, over the years social work had lost some of its international focus. The study abroad program helps the social work profession regain its influence and involvement within the international arena.   Study abroad programs play an important role by creating interests and exposing students to a wide range of international development issues, the contemporary debates on those issues, and the people affected by the issues.   The students will gain a deeper understanding of international development challenges and opportunities, including, but not limited to: cultural differences and similarities, global health challenges, governmental and non-governmental development agencies, the role of social work in development, human rights, war and conflict, child labor, AIDS, issues affecting women, and globalization.   
There are personal and professional benefits from the exposure to diverse populations in other countries through the study abroad program.  Expanding one’s experiences can broaden perspectives regarding people’s attitudes, values, and problems, and solutions to problems. Based upon findings from her qualitative study of the consequences from a social work study-abroad program, Linsey (2005) identifies such benefits to students as new ways of thinking and increased social awareness, appreciation of differences and cultural sensitivity, among others. Interests in working with cross-cultural and/or cross-national populations can lead to rewarding career paths for social workers in a variety of settings. Social workers from one country might contribute new insights and models for work with populations in other countries. As importantly, there are advantages to be gained from effective practice efforts with diverse populations in other countries.

It is important for social workers in the U.S. to look beyond borders to assist in creating a better quality of life for people in other countries through collaboration with professional colleagues in NGOs and other international corporations.  It is important to acknowledge that the direction of cross-national social work knowledge transmission is hardly limited outward from the U.S., but that there are always lessons to be learned from other countries.  Study abroad programs will provide opportunities for social work students and educators to exchange ideas, research findings, and experiences with regard to problems faced by those working with people in different countries.  

In recent years, international social work has been defined broadly to include both social work preparations for work within this country and also with those in other countries (Healy, 2001).   Healy (2001) has suggested that international social work education includes both social work preparation for careers with culturally/ethnically diverse populations within this country and also with those in other countries.  Study abroad programs provide social work students with the necessary preparation for involvement within the international scene.  The social work study abroad program is congruent with social work imperatives to advocate and assist diverse individuals and groups.  It is also consistent with the profession’s historical legacy of social development in countries around the world.  

Part Two:  Basic Policies and Procedures in Developing a Study Abroad Program and/or a Short Term International Learning Opportunity
I. Student safety, health and welfare guidelines

a. Safety and Security strategies are based on:  

· Protection,  

· Deterrence, and 

· Acceptance, the latter the primary model for students living, studying, and traveling abroad

b. Acceptance Model is the basis for student safety and security and for overall wellbeing:  

· Gaining acceptance is directly related to the positive perceptions of the image the student projects.  Local perceptions are influenced by the type of learning, work or activity in which the student is engaged, and the value local participants ascribe to it, the student’s behavior, and respect the student shows for cultural norms.  

c. Objectives for faculty leaders to ensure a safe and productive education abroad experience:

· Understand and develop emergency preparedness and response procedures

· Identify potential risks to students

· Define strategies that empower students to take responsibility for their health, safety and well-being

d. Pre-departure troubleshooting scenarios for faculty leaders to identify potential risks 

· Drugs and alcohol

· Sexual harassment

· Assault

· Loss and theft of property

· Accident and injury

· Illness and medical evacuation

· Detention and abduction

· Act of terror

· Natural disaster

· Student death 

e. Pre-departure planning for students

· Work with college ‘crisis team’ to make sure policies and procedures are clear

· Monitor and analyze events in country

· Prepare emergency action plan and procedures

· Ensure faculty leaders know elements of emergency response

· Provide pre-departure health and safety orientation for students

· Ensure and test reliable emergency communications 

f. When arriving in-country

· Orient students to Emergency Action Plan prepared during pre

departure.  These elements include, for example:

· Identify a back-up leader

· Have all emergency contact numbers

· Have safe vehicle(s)

· Have clearly written personal behavior policies / guidance

· Have students review their own Emergency Action Plans, based on pre-departure.  These include, for example: 

· Know where to go in case of emergency and how to get there
· Have an emergency kit / money
· Know emergency contact information 
· Have each student carry information card with the following:  

· Name / DOB / Citizenship / Program name / Abroad Program Emergency Contact / Abroad Housing Emergency Contact / US Home Emergency Contact / US Family Emergency Contact / Insurance Company, etc., / Emergency # abroad / Nearest Hospital abroad / Passport # / Blood Type / Special Medical Conditions / Wishes in Event of Serious Injury or Death 

II. Principles of Engagement:  Appropriate Student Conduct and Behavior in Study Abroad

Study abroad is one of the most profound and life-changing experiences college students can have.  Alumni of study abroad programs report that their world view was changed and that they came to understand their own country differently. Their ability to appreciate and interact with people of different cultures and languages is vastly improved and they develop new understandings of themselves and their own capabilities.  At the same time, while exhilarating, study abroad can be challenging as it requires stepping out of one’s comfort zone of familiarity and customs.  For some, it can be an isolating experience and for others, the first few days or weeks can include a sense of culture shock.  Initially, students tend to become enamored with the new location and culture. With time, the local context can become foreign and seem too different, and students may fall into being judgmental and un-accepting.  Fortunately for social work students, we have our code of ethics and principles of casework to help as guides to engagement. Moreover, students’ prior experiences in volunteer work and the practicum have already taken them far away from their own life histories and have given them a ‘leg up’ on students from other fields.

Briefly summarized here are some considerations for Student Engagement in the Host Culture with particular emphasis on culturally appropriate student conduct and behavior. These include: Pre-departure preparation, establishing new relationships, cultural differences, and appreciating other worldviews.

Before leaving for the host country, students will have undergone a study abroad orientation at their home university.  A typical orientation will cover the study abroad schedule, academic expectations, costs, staying safe while abroad, health and evacuation insurance, lodging, what to take, and adapting to the local culture.  This is a beginning.  Each student should take on the responsibility to read widely on the host country – its history, people, mores, customs, music, and language.  Meeting up with students from the host country who are studying at one’s own university is a great start.  Once, when I was director of international programs at a major state university, I interviewed a student who was applying to study in Denmark.  Since I had set up the Scandinavian placements, it fell to me to interview students who wanted to study in that region. Most applicants talked about home stays vs. dorms, cost of the Euro, and things to see and do.  I asked this particular student why he had selected Denmark.  He said the university in question had a good rugby team.  I asked him what books he had read about Denmark. He looked at me in a puzzled way and said “none.”  I would not consider this a good fit.  Do your homework.

“When in Rome.”  Well, of course “you do as the Romans do,” …up to a point. But, you are still an American and you will be seen as an American in everything you do. Indeed, other Americans will be judged by what you do.  Study abroad directors constantly remind students that they are “ambassadors” for their country, whether they want to be or not. Students are not expected to drop their American identity, but they are expected to blend in and to keep a low profile. No matter how well the student speaks French or Japanese, they will not speak it as well as their hosts and their hosts will see the students’ foreignness in everything they do and say. So, it is important for students to be comfortable with themselves and to accept that they are being observed and judged.  One professor told study abroad students: “If you are loud, act like you are on Spring Break, drink beyond your capacity, or dress below your dignity, you will fulfill a stereotype of Americans that will make it much more difficult to be accepted. Indeed, you may well be perceived as noisy, offensive, crude, and immodest even when you think you are not.  Many cultures have these conceptions of Americans already; perhaps you can dissuade them by acting differently.”

When establishing new relationships, it will be on the host country’s terms, not the study abroad student’s.  And there are enormous differences in how other cultures establish new professional or personal relationships.  The rule of thumb is that Americans are far more informal than other societies.  We are too quick to speak, too quick to interrupt, and we talk about private matters far too openly.  To begin with, most cultures expect to spend far more time establishing a relationship.  It takes longer to gain trust and to establish friendships.  If a person wants to really know someone from another country, they will be expected to spend some time with them, gradually gaining their trust.  In social work classes, students are taught to be comfortable with silence; this is an invaluable skill in working with and getting to know people from countries that are more taciturn and reserved, such as those of northern Europe, East Asia, and the Muslim nations.  While people in other countries may be less reserved and more talkative, do not assume that you are friends or colleagues just because you have shared a few good stories.

There is another related dimension to engaging new relationships. I call it, “Breaking the ice, breaking bread and sipping tea.”  As you may have heard, Americans tend to dispense with the ‘small talk’ and launch into what is ‘important’ – the business deal, the plan of action, etc. Beyond our narrow sphere are cultures that firmly believe in establishing communication and respect through ritual.  This may entail a cup of tea with pleasant dialogue – important in Asia, Russia, and throughout the former British Empire.  Likewise, an agreement is often celebrated over a meal or a drink.  All of my many meetings in Brazil have been preceded by a cafezinho – the rich, dark Brazilian espresso that gets you in the mood to talk.  The important thing is to learn in advance what is expected in a professional and personal transaction and how it takes differing amounts of time and attention to ritual in dissimilar cultures.

To ethically engage a new culture requires cultural and linguistic competence.  This comprises several things.  Linguistic competence is the ability to communicate at a proficient level in the host country language.  Student linguistic skills vary widely, but all study abroad students should learn as much of the host country’s language as possible The least one can do in order to demonstrate a respect for the people one is visiting is to know their language. But, in the absence of linguistic fluency, cultural competency is a requirement of ethical engagement.

Among the elements of cultural competence are mode of dress, personal space, appropriate use of touch, listening skills, correct level of eye contact, respecting role status and others.  For example, the American mode of dress, especially among college students, would be viewed as inappropriate in most contexts. Study abroad is not Spring Break. A study abroad student once told me, “I should be able to wear what I want. If they have a problem with the way I dress that is their problem, not mine.”  Well, if we were on the Copacabana Beach, she might be right. But if she were in any Latin American, European or Asian capital city, she would be well advised to dress like the locals. To not do so would invite stares or worse and could make students feel very uncomfortable.  For men and women both, a lot of dark clothing and muted browns can go a long way in looking the part. The college logo sweatshirts should remain in the closet back home. 

Personal space varies widely by culture.  Americans like to stay at arm’s length when conversing. Students may have to accommodate a much different definition of personal space when abroad. Of great importance is the appropriate use of touch. This is an area in which one can quickly make a mistake.  It ranges from the ritual cheek touches and air kisses of France to the no hand shaking with women in fundamentalist societies.  As they say, ‘know before you go.’

Modes of interacting with older individuals are important.  Most societies expect formality with older people.  It is best to use formal modes of speech.  In Spanish, for example, this would be the usted versus the tu. In Colombia, Argentina and Spain, one uses voz.  When in doubt, you can use the third person, for example “¿Quisiera el señor tomar una taza de café?” or “Would the gentleman like a coffee?”  It is also not uncommon for the elderly to be given an honorific before their name. Examples in Spanish are doctor, don or doña.   

Other elements of cultural competency include good listening, never interrupting, deference to professors, moderate voice volume, knowing how to interact with children, and concepts of time. It can be very frustrating for an American to accommodate to differing interpretations of timeliness at both ends of the spectrum. In northern Europe, an appointment at 9am means 9am sharp, not 9:05, much less 9:20.  In other contexts, your dinner party at 7pm may well begin at 8:30 when the first guest arrives.  Of course, one must be cognizant of all aspects of manners, from table manners to other ways of being polite, which vary widely by place. One should be particularly careful with political or religious discussions.

 In sum, engaging with another culture entails absorbing and appreciating the other by enacting the principles of acceptance and a non-judgmental attitude.  Study abroad is both the experience and the challenge of a lifetime. With a little advance planning, it will be create lasting friendships and enormous personal growth.

III. Methods of International Cross-Cultural Understanding

a. One component for cross-cultural understanding:  Have clear expectations for students  

Successful student experiences are dependent upon their accepting responsibility and being accountable throughout their sojourn.  To be clear to students about these responsibilities, prepare a list of core expectations for all participating students, attach to application and preparation materials, and use it as part of student selection interviews, essay questions, and pre-departure orientations. 

b. Examples of core expectations for students:  

· Prepare your personal and academic life to be able to make a commitment to be abroad and engaged during the entire course experience. 

· Recognize that you are responsible 24 hours a day, 7 days a week for your personal conduct and professional performance. 

· Recognize that you will be perceived, in your host schools and communities, as a representative of the university and of people, cultures, values, and traditions of the US.  

· Exercise judgment and personal responsibility to protect your health, safety, and well-being and that of others 

· Engage with host communities and schools in a spirit of cooperation, and mutual learning and respect 

· Learn, live, and share activities within the rules and regulations of the University Study Abroad Program and the local and national laws of the country in which you are visiting.  

· Recognize that your successful experience is based on the local trust and confidence you build by living and learning in, and respectfully integrating yourself into, your host schools and communities.  

IV. Procedures for Recruiting Students

a. Introduction

Study abroad programs offered by college and universities offer undergraduate and graduate students an opportunity to engage in cultural exchanges in foreign countries that most often provide very rich experiences in learning about cultures and societies different from their own. Students travel abroad to various countries, either on their own or as part of a faculty-lead course for academic credit.  The prerequisites for students traveling with a study abroad program may vary from institution-to-institution, from undergraduate level to graduate level programs within or among institutions, and from country-to-country.  The country to which one is traveling may determine the kinds of experiences a student may or may not have, and hence the procedures for recruiting students may also vary.  

There are many challenges students and faculty face when learning about different cultures, especially if that culture is vastly different from one’s own.  Challenges will most often include some degree of the feeling alone, alienated, isolated, and not accepted in a foreign country, issues of culture shock, or physical and emotional challenges that a student may not be able to withstand.  For example, students diagnosed with physical challenge(s) may not be able to tolerate a lot of environmental challenges in their host country (e.g., lots of walking, ability to climb or walk up terrains that have inclines or hills, extreme heat and humidity conditions).  Students with allergies, especially food allergies and the exposure to foods that are vastly different may also cause severe challenges.  Other challenges may include leaving home and traveling to distant places for the first time and feelings of homesickness; a student’s difficulty with  functioning well in groups or not being able to comprise can also cause some problems for the student, his or her group, and the faculty leader.

In recruiting students to participate in a study abroad program there are no  correct or best practices about how students are recruited; it depends in large part on the type of program offered.  

Where available, faculty must work very closely with one’s institutional office of

study abroad or international studies department for collaboration in designing

and implementing such programs and for assistance in recruiting students.  If 

one’s institution does not have a department with which to work with, the legal

counsel of your institution should be first consulted in the designing and

implementation of all such programs.

b. Things to consider when determining recruitment strategies

· Goal(s) of the Program

· Focus of program 

· Level of challenges and rigorousness of the Program

· Host country 

· Length of stay in host country: 2 – 3 week study abroad; a 4 – 6 week program; a summer-long program; a semester long program, or a year-long program

· Type of Program:  Field Placement; Service Learning: Community Services/Volunteerism

· Housing: Live with a family; live in a student hostel; live on-campus in university housing; other

· Type of Student you want to recruit for the program (e.g., can they speak or understand the language of the host country)

· Important elements of the program to the faculty leader (e.g., will the student be a good Ambassador for their home country in the host country)

· Maximum number of students for the program

c. Steps for recruitment

· Market the Program:

· Develop posters, brochures, and/or fliers that explain the program and its pertinent details;
· Distribute the brochures and/or fliers to other professors, students, colleagues at other institutions, at national conference(s); 
· Place posters in strategic locations throughout one’s institution; 

· Host information sessions where discuss program and background of host country;

· Conduct slide show presentations of pictures previously taken of host country;

· Offer student presentations to larger community of former students who have taken this particular course/study abroad;

· Host study abroad/international programs fairs; 

· Word-of-mouth: Have people spread the word to others who may be potentially interested in the program; and,

· Prepare and distribute applications to the program.

c. Applications

Applications to the particular study abroad program should be developed in conjunction with the institutions study abroad office or international programs office.  Information on applications must include a minimum of the following pertinent information: name, date of birth, physical address where can be contacted, phone number(s), year in school, student identification number, possession of passport and year of issue and expiration date, school major (if appropriate to list and particularly if an undergraduate student), name of academic advisor, and identification of other travel abroad experiences.

Make applications widely available depending upon who you want to recruit, and the maximum number you want to recruit for the program.

d. Student recruitment criteria

It is recommended that the faculty leader with or without a representative from the institution’s office of study abroad or international programs, should meet with students to determine suitability for the program, and whether or not there is a good fit or match between the student and the group the faculty person wishes to construct.  Determine what methods would be used to evaluate or assess who will be accepted into the program.

Recruitment steps could include one or all of the following:

· Interview applicants one-on-one prior to acceptance into the program.  In the interview, should look for level of maturity, how well they present themselves, non-verbal clues of emotional stability, and other important but less obvious factors;

· Short essay:  Have applicants write a short essay to include discussion about how they heard about this particular study abroad course; why the student wants to take this course; prior travel-abroad experiences; student’s level of preparedness for travel; ability to problem solve; how have they handled conflict in the past; academic grades; and how they think participation in this program would enhance their learning; 

· Recommendation from student’s advisor and or a teacher who knows the student well.

e. Selection of students for the program

After it has been determined who will be responsible for making the final selection of students to the program, the faculty leader should convene a meeting of the team, if there is one.  Determination should also be made as to whether the decision to accept students will be made by the faculty leader(s) alone, or in conjunction with a team of persons, including a representative from the office of study abroad or international programs. The maximum number of students one wishes to enroll in the program is an important consideration as well (for example, if your applications exceed the maximum number of students one wishes to recruit for the program, how you proceed is an important consideration).

· Review applications;

· Read and rate the short essays, if applicable;

· Rate the interviews, if applicable;

· Determine if student is suitable, and if so, why they are suitable for acceptance;  and,

· Notify the student verbally or in writing of their acceptance or non-acceptance
V. Characteristics of a Faculty Leader:  Orientation and Preparation of Faculty to Teach Abroad

The opportunity to participate in a study abroad program and provide valuable learning opportunities for students in a foreign country is an extremely rewarding, enriching experience for faculty who are eager to broaden their own knowledge base about the social work profession globally.  The interest in furthering one’s scholarship in the international academic arena can begin with the development of a study abroad course or program for students in which there is opportunity for faculty learning as well.  However, not all are suited to or interested in conducting such a program, as certain characteristics and personality traits are important to the success of teaching abroad.  While many teaching skills one exhibits in the classroom at the home institution are transferable to the foreign setting, a different skill set is often needed for leading a successful study abroad program. 

Well developed policies and procedures for the selection of faculty to teach abroad is a necessary component of any study abroad program.  Not only should classroom teaching skills and student satisfaction be considered, but personal characteristics and experiences abroad should also be a factor in the selection process.  An individual who enjoys travel within the U.S., but has never experienced it in a foreign country to any significant degree, would likely be an unsuitable choice for taking students abroad. 
a. Important characteristics of the faculty leader.  
The faculty leader who possesses a fondness for students and is able to easily establish rapport with them is likely to have fewer problems than one who lacks a certain degree of empathy and concern for students in general.  In addition, flexibility and the ability to adapt easily to the cultural differences of another country is an important personality trait to model for students, who often must be taught how to appreciate these differences when studying abroad.  Therefore, the faculty leader who is able to orient students to cultural differences they will experience abroad, and model appropriate behaviors when confronted with these differences, will have a more positive impact on the students’ overall learning experience in general.

b. Orientation of faculty leader teaching abroad.  
A well-designed study abroad program should include a comprehensive, structured orientation program for faculty teaching abroad, especially those who are doing so for the first time.  The basic content of any orientation should include the following information:

· Planning courses: establishing experiential learning goals, developing relevant course assignments and tasks for students, grading criteria, course related field visits, etc.

· Necessary travel information (visas/passports needed, transportation/flight arrangements) 

· Compensation details and program budget issues

· Faculty housing information 

· Basic elements of orientation of students to the experience (e.g., course expectations, guidelines for appropriate behavior, safety/medical issues, course itinerary, money/currency information, etc.)

· Importance of regular group meetings with students to provide opportunities for discussion of orientation information and to address issues that might arise

· Student housing issues (e.g., rules and regulations, consequences of violations, location of housing and contact information, etc.)

· Information on planning and distributing a program itinerary

· Pertinent issues regarding student health information; inoculations needed

· Expectations regarding supervision of students; independent travel without students

· Information regarding emergency preparedness and response plan; policies and procedures for emergency evacuation of group

· Medical contact information; policies and procedures for dealing with a medical or psychiatric emergency

· Information on the host country’s criminal justice system and dealing with student criminal behaviors

· Important liability issues and methods for prevention
VI. Financial Planning:  Students and Faculty

Introduction

Whenever faculty members are developing an off-campus experience and/or a study abroad course/program it is important to research all aspects related to finances  and work in direct collaboration with the university Business Office. Primary costs to explore may include:

· Currency conversion rate.

· Costs to the university and course credits.

· Airfare.

· Passport / VISAs.

· Country entrance fee.

· Lodging and food.

· Immunizations.   

· Interpreters & guides.

· Country orientation, language preparation, pre-trip training and texts.

· Transportation.

· Overseas travel insurance.

· Phone and Internet service.

· Tips and spending money.

Liability Disclaimer

As part of the admission process it might be helpful to include the following financial disclaimers in any liability forms you have your student(s) sign:

·  “I agree that I will be responsible for all expenses associated with any legal problems resulting from or caused by my conduct.”
· “In the event my participation in the Program is so terminated by ____________ University, I consent to being sent home at my own expense with no refund of fees, including tuition, and I will hold ______________ University harmless from the expense of my return home.”
· “_____________ University has the right to make cancellations, substitutions, or changes in the case of emergency or changed conditions, including the level of participant interest in the Program. I accept all responsibility for loss or additional expenses due to delays or other changes in the means of transportation, other services, or sickness, weather, strikes, or other unforeseen causes. I understand that _____________ University is not responsible for any such disruptions in the Program, nor for any consequent expenses I may thereby incur. If I become detached from the Program group, fail to meet a departure bus, airplane, boat, train, or other transit, or become sick or injured, I will, at my own expense and risk, seek out, contact, and reach the Program group at its next available destination. I acknowledge that I have been advised of the availability of "trip insurance," which I may elect to purchase at my own cost to reimburse any losses (for example, for medical evacuation), which I may suffer due to unexpected cancellation or early termination of my participation in the Program; I understand, however, that such insurance coverage does not extend to reimbursement for tuition paid to _____________ University.”

· “In consideration of being permitted to participate in the program, I release, waive, forever discharge, and covenant not to sue the Releases (defined as the organizations and/or institutions, their governing boards, employees, agents, and volunteer activity leaders) from and against any and all liability, claims, expenses, and actions that may arise from injury or harm to me, from my death, or from damage to my property in connection with my participation in the program, excepting on liability resulting from negligence or willful misconduct by the Releases.” 

· “I recognize that this Release shall bind the members of my family and spouse (if applicable) if I am alive, and my estate, family, heirs, administrators, personal representatives, or assigns if I am deceased, and shall be deemed a Release of the Releases. I further agree to save and hold harmless, indemnify, and defend the Releases from any claim by me or my family arising out of my participation in the program.” 

· “I have procured adequate insurance to meet any medical or hospital costs incurred during my participation in the program. I agree that the Releases are not responsible for my medical or medication needs and assume all risk and responsibility therefore. I understand and agree that the Releases are granted permission to authorize emergency medical treatment, if necessary, and will reimburse the Releases for any costs thereof further; I agree that the Releases assume no responsibility for any injury or damage that might arise out of or in connection with such authorized emergency medical treatment.”

· “I understand that the Releases in no way represent or act as agents for the transportation carriers, hotels, or other suppliers of goods or services associated with the program. Further, I understand that the Releases are not responsible for the following circumstances and I accept liability for:

· Injury, damage, loss, accident, delay, or other liability which may be caused by the defect of any means of transportation, or the negligence or default of any company or person engaged in providing any of the services involved in the program.

· Losses or expenses due to sickness, weather, strikes, civil unrest, hostilities, wars, natural disasters, or other such causes.

· Expenses due to disruption of travel arrangements or loss, damage, destruction, or theft of my luggage or personal belongings.”

Paying Course Expenses 

Some expenditures can be made before any revenue (i.e., student payment) is received. However, large pre-payments or deposits (such as for airline tickets) and other large purchases should not be made before it is certain that the course will not be canceled and that the destination is not under a State Department travel warning. Exceptions to this policy may happen and are normally approved by the appropriate administrator. 

Reminder Concerning Student Health Coverage in Foreign Countries 

 It is important to remind all students traveling overseas that their personal health insurance should be their responsibility. All students should check with their individual carriers to determine whether additional coverage is necessary for their travels. Some international programs incorporate payment for group coverage into a program fee that the student has to pay to take the course.  This is a more efficient way of being certain that the student will receive the necessary coverage in an international location.

Important Points to Consider Regarding Medical Insurance When Taking Students Abroad:

1. Insurance is normally not included for “air-only” groups by any travel agency. 

2. The instructor of any course taking place outside the U.S. should have each student affirm that he/she has insurance coverage for medical services and hospitalization incurred while traveling abroad. 

3. Make students aware of travel cancellation insurance. While it is rare, students sometimes find they must cancel their participation after the no-refund date due to a medical situation. Travel agent can provide information on such insurance. 

4. Students traveling before or after the official dates of the overseas session course are not covered by the evacuation policy. They should consider purchasing additional medical evacuation coverage. 

5. Students should be informed that most U.S. insurance companies require that the insured pay medical expenses and retain receipts for later reimbursement if medical attention is needed outside the U.S. Those students off-campus in the U.S. should check with their insurance company as to the procedure for approval of treatment (if required) while away from campus and for payment of those expenses. 

If a student becomes ill during an off-campus course, the instructor is generally responsible for seeing that he/she gets appropriate care.. In such cases the instructor will be required to pay expenses with the understanding that the student will reimburse (the university). 

Reserving Airline Flights 

The assigned travel agency may reserve a block of seats as much as 11 months prior to departure—i.e., by early summer for spring session groups. Some airlines are now requiring nonrefundable up-front deposits to reserve flights. Instructors should check out the flight options and airline deposit/booking rules as early as possible because airlines’ rules vary. 

Reserving a block of seats for the airline will lock in the price. However, taxes and surcharges may change. Groups are generally defined as 10 people traveling together from the same place to the same destination and returning to the same departure city. If students are allowed to leave from another city and join the group en route, the group rate may be in jeopardy. Also, such students will often pay a fee for not following the group itinerary and may find that the ticket is significantly more expensive. 

Hotels 

Prior to meeting with a travel agent, it is important to consider the level of lodging that is preferred for the group. Others who have done off-campus courses in the host country can often provide leads on availability of hostels; many can now be reserved via the Internet.

If hotels are preferred, it is important to be clear on the type of hotel that will be affordable and meet budget requirements (i.e., simple, moderate, 3-star, meals included, etc.) 

Deposits

It is important to make sure that students be informed when they pay the deposit if it is non-refundable. If a student drops out of a study abroad session after his/her application has been approved, his/her deposit may be retained by (the university) in its entirety. However, normally, the actual cost to (the college) (airline ticket change fees, hotel deposits, etc.) and to the other course participants is calculated and the student is usually charged that amount and a processing fee established by the university. Students should be made aware of all policies in this regard prior to submitting an application to the program and sign an acknowledgment thereof.

Getting Funds While Off-Campus

It is best not to advise students to use a college credit card to pay expenses while abroad as it is not always practical or possible to do so overseas. The following are other possibilities for paying  expenses

· Cash withdrawal from the university deposited in the student’s account for ATM withdrawal later. 

Most banks are also now charging a “foreign transaction fee” of 3-4%. Therefore students should be advised to check with their bank so that such fees are not an unforeseen expense that they discover when they get their bank statement after their return. 

· Traveler’s checks are not recommended as a primary source of money (but can be a good “safety net” in the event credit or ATM cards are lost or stolen. 

· Purchasing some foreign currency in advance should be recommended.  (Check with local banks as to the procedure for ordering foreign currency and the current rate of exchange.) 

· Giving students some of their allowance at the airport in U.S. currency. They can do their own exchanging once on-site. 
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